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INTRODUCTION

What do you do when it seems like that little child of yours or that ward in your care flares up at any given opportunity? I don’t know the answer in your mind, but I can bet that the answer in your mind is as good as mine. It can be a great difficulty you can’t calm that child down at that moment. Not only does it frustrate you as the parent or the guardian, but you also get angry the moment the child or ward starts throwing their tantrum.
This book generally tackles the issue of handling an angry child from both the parent’s or guardian’s perspective, as well as that of the child or ward.
Growing up, I remember finding it difficult to understand why my parents didn’t understand me as a person and that often got me angry. I would act out and fume whenever my attention was needed, just to show my disapproval at one thing or the other if they didn’t hear me out.
I remember a particular time when I was scolded for getting my clothes dirty. As much as I tried explaining to my parent that I tripped and fell, it all fell on deaf ears. After the scolding, I was so pained and angry that I broke a china just to vent out my anger. Although I later claimed the china fell by mistake, what my parent didn’t understand was that I couldn’t decode why they didn’t see things my way or why they were not really trying to give me the benefit of doubt.
Now as an adult, it has been a war dealing with my children anger issues. It was more like my actions as a child was coming back to haunt me.  At first, it was a herculean task understanding why my children behaved the way they did or how to handle them when they act up. However, after series of research and practice, I was able to understand it all and now we live together cordially, and I can always get them to calm down whenever they are angry. Now, I understand what my parents were going through when I was a child, but better still, I know better than them now when it comes to dealing with my child’s anger issue.
Having learnt all these, I decided to write this book to share all the knowledge I have learned these over years with you so that you will understand how to handle that child that seems to be always angry in a better and mature way.
If you dedicate your time in studying this book, I expect that you will understand the way a child’s mind work, know how to handle them when they seem to be angry, the best way to chastise them effectively without aggravating their anger, and some factors that may be contributing to your child’s angry attitude among many other things.
This book is the perfect training material for all intending couples, single mother and fathers, parents, and any other category of people who intend to have a child in future, or anyone who has a child at home that gets angry easily.
Covering a wide range of subtopics, this book will give you all the insight you need and above all, it will help you in guiding your child to overcome their anger while channeling it for better use.
Remember, an uncontrolled anger is like a raging fire. It knows not what stands in its way while it burns. So, why don’t you find time in that busy schedule of yours and read this book chapter after chapter to understand your role as a parent in helping that child tame his or her anger.



CHAPTER ONE: 
WHAT PARENTING IS

Parenting or child rearing is simply the practice of fostering and encouraging the physical, mental, cultural, and psychological development of an infant right from childhood to adulthood. Parenting refers to the intricacies of raising an infant and not solely to a parental relationship. The most essential caretaker of parenting is the father or mother, or both  parent(s) of the child in question, while a surrogate may be an elderly sibling, a grandparent, a lawful guardian, aunt, uncle or other family member, or even a family friend. States and culture can also play an important role in child-rearing. In certain situations, abandoned babies or neglected children receive parental care from non-parent or non-blood relations. Others may be adopted, born in foster upkeep, or placed in a residential institution. Parenting ability varies, and a parent or surrogate with excellent educative skills may be referred to as a good parent. Parenting capacity varies by historical time period, race or ethnicity, social class, and other social features.  Parenting is called the act and the consequence of raising, caring, feeding, and educating a living being, or either producing or developing something. The concept is usually applied to the task which is being developed by the parents or guardians of a child during the first years of his life. For example, "There are several ways of parenting; each parent must choose the one that suits their principles and ideas," "After the tragic death of the couple, maternal grandparents takes care of the child's upbringing," "The State he must assist parents without resources in raising their children."
Bringing up children implies providing them with adequate material and emotional support so that they can fully develop their abilities. Children need an accompaniment by adults in order to survive the childhood phase and get to maturity stage in a healthy way.
While we cannot adequately live in the society without money and material possessions; love, support, understanding, and compassion are worth more than gold and are the essential components to good parenting; everything else can be achieved over a period of time.
The primary responsibility for parenting rests with the parents (biological or adoptive) or the child's guardians. In any case, the process takes place in interaction with the society in general and with the State. The law establishes certain obligations in which those responsible for a child must fulfill, and one among this obligations is that the child  should be sent to school.
It is very essential to mention that there is no single way of parenting; it can be permissive, authoritative, democratic, etc.  In this framework, there are some parents who grant a lot of freedom to children, while others opt for overprotection.
In relation to human emotions, extremes are not healthy, although at first, they seem the most "fair" option. For questions that concern our nature, our body needs many years of development before reaching to a state of total autonomy in which it can make all decisions concerning its safety and growth. This leads us to think that parenting based on complete freedom can be very harmful to a child.
Of course, at precise moments during the developmental stage, freedom generates a seemingly positive response; which child would oppose the decision about where the whole family will go on vacation or what things to buy with the money that their parents have saved all year? Surely, the possibility of making these and other decisions will draw a gentle smile on your face. Still, as you get closer to adulthood, the problems of adapting to the  society will begin, whereby your influence is negligible compared to what you had in your home.
On the other hand, parenting based on overprotection may seem opposite to the naked eye, but the consequences are not so different. Having elders always by the side of a child during development, accompanying each step of the child and warning the child about how dangerous the outside world is can be comforting. However, when they finally let go of the child’s hand and the child sees him or herself alone in front of the rest of the society, the child will then discover that he/she does not have the necessary tools to live on his/her own.
There has been a boom in the so-called parenting with attachment because it  sustains the need to establish a powerful emotional bond with the child during his/her childhood so that the child can then develop an independent and secure personality. Parenting with attachment invites to foster maternal contact as long as possible and to respond sensitively to each of the baby's needs.
Good parenting involves a lot of discipline and repetition that gives a sense of stability to boys.
Good parenting tends to focus on developing children's autonomy, while making consistency the priority for parents.
Good parenting requires a style that takes into account the age and developmental level of children. This means that there is a match between expectations, strategies to build discipline and resilience, and the developmental age of children.
Good parenting aims to socialize boys. Families offer social scripts for children and youth so as to allow them to freely navigate their growing social horizons. This digital framework will enable them to navigate their environments online and offline.
Good parenting develops a mindset of growth in children instead of a mindset that says the intelligence of a child is fixed. Parenting which promotes an attitude of progress, ties the success of children to initiative and planning as opposed to the mere appreciation and production of natural ability.
Good parenting depends on persuasion, punitive outcomes, and discipline engagement. It means that education is in step with the times we live in.
Good parenting demands that without being charged, children contribute at home so that they grow to be supporters, and not just takers.
Good parenting is complex to take the birth order, temperament, and gender differences in children into account. The size of one parent does not suit all boys.
According to the best available research, the best parenting style is an authoritative style, which is a balance between firmness and nurturance. The findings are generally best for children in terms of academic performance, mental health, and well-being when raised by parents using an authoritarian model.
PARENTING STYLES
A parenting style is a behavioral construct that reflects conventional techniques used by parents for their rearing of children. Parenting value may be more critical than the amount of time spent with the infant. For example, a parent may spend a whole afternoon with his or her son, yet the parent could participate in another task and not display enough interest in the infant. Parenting styles reflect how parents react to their children and make demands on them. Parental practices are particular behaviors, while parental types are more extensive forms of parenting practices. There are different theories and perspectives on the best ways to raise children, as well as varying levels of time and effort that parents are willing to invest in.
Therefore, parents build their parenting styles from a combination of factors that evolve as children start to develop their personalities. During the infancy stage, parents try to adapt and reconnect their new baby to a new lifestyle. Developmental therapists differentiate between the child-parent relationship, preferably one of commitment, and the parent-child relationship, known as bonding. Mothers are facing new problems in puberty, such as teenagers wanting and desiring freedom. Parent carrying a child's personality and social practices of mothers can affect the kind of parenting style that a child may receive. The extent to which parenting is part of a child's learning is another topic of discussion.
Parenting and child development has shown that mothers who provide their children with sufficient breastfeeding, autonomy, and intense supervision have children that tend to have higher levels of maturity and who are socially skilled and skilled in other areas of life as well. Showing love and encouraging loving and affectionate children promotes meaningful and physical and mental improvement in children. Researchers began exploring how specific parenting styles influence the later development of a child during the mid-1980.
The argument between parenting styles and parenting practices should be better understood: "Parenting practices are described as behaviors that parents use to socialize their children," while parenting style is "the emotional climate in which parents raise their children." One research correlation that has been identified is the discrepancy between "the result of children and persistent parental activity interventions." Some of the listed partnerships include: encouragement, participation, comfort, acceptance, command, supervision, and severe punishment. Parenting strategies like parental support, supervision, and strong limits seem to be closely associated with higher school grades, less disciplinary issues, and better mental health. Such elements are without age limits and can start early in pre-school, and further progressing to college.
TYPES OF PARENTING
AUTHORITATIVE PARENTING
Authoritative parenting is a child-centered parenting style in which parents engage closely with their children while maintaining a high standard for actions and success, as well as a firm commitment to routines and discipline.
Characteristics of this parenting style include simple guidelines, laws and boundaries, perceptions for age-appropriate behavior, competence and autonomy, which is accompanied by descriptive, reasonable and rational consequences, yet with tolerance for errors and misunderstandings. Child development experts are currently promoting this parenting style.
The parent is reactive and demanding. It develops to match the concepts of propagative parenting and concentrated development when this style is systematically established. A child-centered approach which carries high expectations of maturity is characterized by authoritarian parenting. Authoritative parents should understand the feeling of their kids and teach them how to always control their emotions. Even with high expectations of competence, strict parents usually overlook any potential weaknesses in their kids. They also help their kids in finding suitable solutions to problems. Authoritative parents encourage children to be autonomous, but still place limits on their actions. Extensive physical giving-and-taking is not discouraged, and parents try to be hot and caring towards the child. Authoritative parents are generally not as strict as authoritarian parents, which encourages the child to experiment more easily, thereby allowing them to make their own decisions on the basis of their own responsibilities. Authoritative parents also produce children who are more confident and self-reliant. Authoritative parenting occurs mostly when parental sensitivity is high and parental expectations are high. Authoritative parents set strict boundaries for their children, control the limits they set, and also encourage them to develop and become independent. We always want children to behave responsible, confident, and age-appropriate. Measured and clear penalties for misbehavior, and not unreasonable or abusive. Sometimes activities are not disciplined, but the inevitable effects of the child's actions are examined and discussed — which allows the child to see that the activity is unacceptable and not repeated, rather than simply preventing negative repercussions. Authoritative parents set boundaries and expect patience, and when punishing a child, authoritative parents are more likely to clarify their implications. As a result, children of same type of parenting are more likely to be successful, loved by those around them, generous and self-determined.
Every one of us who read this may hope our home will have the Authoritative Parent and parent us in style!  If we come to our home with a friend, we deserve to have all the fun and hang-out time we want while recognizing that there are boundaries to what we can do. Without admitting it, they want our family to make sure that we're all right and that we're free. We like our parents to know the names of our friends and get interested in them because we hang out with them at intervals simply because they are children. When we are forced to do something we don't feel comfortable with, we think that we can fault our family for being too nosey for us to get away with anything, so we don't do it anymore. We like the fact that our parents have touched on something that we are doing with our friend's parents and how long we will spend quality time together. We often appreciate that if we are not where we ought to be, our parents will have this almost magical way of knowing that something is wrong, and the consequences will take action when we finally get home! We hope that our parents can tell us how vital it is to please them even if we don't like what they want us to do. We know, but our peers would never admit that our parents know more than we do because they love us. We really need our parents to be Authoritative with us... because we're still just children after all.  Mom and dad, bless you for parenting us enough!
AUTHORITARIAN PARENTING
Authoritarian Parenting is a hierarchical form of practice and commitment consideration. This parenting style requires no further clarification or description of the child's strict controls. This style was associated with social incompetence in the infant by psychologists.
Diana Baumrind developed the parenting model of three styles associated with various facets of the social behaviour of the infant. Authoritarian parents should ground a child after dark to live alone outside and say it's just the law rather than discussing the risks of the situation (like an authoritarian parent). A lazy mother will simply call the kid in for dinner and disregard the conditions. The parent is questioning, but they don't respond.
Authoritarian parenting is a hierarchical, penalty-heavy parenting method in which parents make their children obey their orders with little or no justification or guidance, and rely on the identity and status of the child and family. Corporal punishment, such as spanking and yelling, are often favored methods of discipline by authoritarian parents. The aim of this form, at least when well-intentioned, is to teach the child to behave, endure, and succeed as an adult in a harsh and unforgiving environment and to also train the child for negative reactions such as anger and aggression when his / her behaviour is unacceptable. Therefore, proponents of this model also claim that the impact of violence from someone from outside the environment will be less likely for a child who is used to experiencing both acute and chronic pressure from parents. Authoritarian parenting has different effects on children: Children raised using this form of parenting may have less social competence because their mother usually has less social competence.
Specific aspects of authoritarian styles is common among certain cultures and ethnic groups, most notably, the aspects of traditional Asian child-rearing activities often identified as authoritarian, sometimes practiced by Asian American families and sometimes emulated by intense parents from other cultures, may be correlated with more favorable median child-rearing outcomes than Baumrind's model predicts.
Most non-Western parents tend to have more of an Authoritarian parenting style than an Authoritative because in other countries adult leaders are usually more regarded. Children are expected to comply without doubt with their parents' laws. This is a common criticism of the Three Parenting Styles of Baumrind as Authoritarian parenting is generally associated with negative results, however many other societies are known to use an Authoritarian parenting style and in most instances it does not affect the child adversely. Some of our mates or the Authoritarian Parents have the same kind of mother. These parents are simply creating a home that we would like to hang out at least. Their friends of Authoritarian families, as they have learned to say "yes sir and yes ma'am" early in life, may be excellent candidates for military boot-camp. Such parents are dictatorial and want their kids to do what they say without any objection to their request.
PERMISSIVE PARENTING 
Permissive parenting which is also known as indulgent parenting is a parenting style that has few and contradictory guidelines and a casual parenting disposition that is more like a partner than a mother. This was one of Diana Baumrind's three original parenting styles. Permitting parents show very affectionate and caring behavior towards their children and often use coercion to make them act. Within a permissive parented family, there are not many requirements or rules that govern. Children raised in this parenting style may display risky behavior, lack social skills such as sharing, being aggressive, lacking self-discipline, and may be more likely to use alcohol or drugs. The parent though, is sensitive, not intrusive. Indulgent parenting, also known as permissive, non-directive, lenient or libertarian, is defined as having no expectation of the child's behavior. "Indulgent parenting is a parenting style in which parents are closely involved with their children, but put no expectations or restrictions on them." Parents foster, support and adapt to the needs and desires of the child. Indulgent parents do not allow children to be properly regulated or act. When the kids of indulgent parents become adults, they will pay less attention to preventing actions that trigger violence in others.
Permissive parents are trying to be "family" with their child and are not playing a parenting role. The child's standards are very small and there is little supervision. Permissive parents often allow their children to make decisions on their own, as a peer might give them advice. This kind of parenting is very liberal with few penalties or rules attached. Allowable parents often tend to give their kids whatever they want and believe that they are respected for their welcoming nature. Other permissive parents compensate for what they lost as children, and as a result, they give their children the autonomy and opportunities which they lacked in their childhood. Baumrind's work on pre-school children of permissive parents showed children to be young, losing impulse control and irresponsible. Children with permissive parents could appear to be more impulsive and reckless. They mature easily and are able to live life without someone else's help. From a 2014 study, parents who scored high on both responsibility and comfort were the teenagers who were least inclined to heavy drinking.
So-called 'indulgent' mothers, those with low responsibility and high heat, almost tripled their teen's risk of taking part in heavy drinking.
Strict parents' or authoritarian parents–high in responsibility and low in warmth–more than doubled the risk of heavy drinking for their teen. Perhaps our mates with the permissive parents are the best home to hang out. It's kind of "everything is okay to do" at home because there are no regulations to follow & we can have fun doing things we can't do at home. These are the family we'd like to have. Nevertheless, our friends will tell us they wish they had parents who cared for what they were doing and sometimes even punished them. Such friends have told us that they still felt unimportant, reckless, and unloved. Those who do permissive and punitive parenting work have learned that their children frequently grow up with defiant behavior towards their family. It is quite clear that they can become adults with attitudes that can either dominate people too much or become too submissive and detached from their own emotions.  Clinical terms such as ill-adapted and ill-adjusted are too often branded for people who have encountered these two types of parenting styles.
OTHER PARENTING INCLUDES:
Attachment parenting: It is a parenting style that is framed around the theory of psychological attachment. Psychological attachment is described as "a lasting emotional connection between individuals." There are four main types of attachment: stable, dangerous, vulnerable, and disorganized attachment.
Self-centered parenting: It is a parenting style that is being promoted by Blythe and David Daniel, and it is based on each child's real needs and unique personality. Research suggests that child-centered parenting is a hard thing to do well, and there is a strong chance of failure, generating arrogant and selfish kids. 
Positive parenting: This is a parenting style that significantly overlaps with authoritarian parenting and it is characterized across developmental stages by ongoing support and guidance. Concerted development is a specific form of positive parenting that is marked by the efforts of parents to cultivate the abilities of their child by structured extracurricular activities such as music lessons, sports / athletics, and educational enhancement.
A narcissistic parent is a parent who is affected by narcissism or narcissistic personality disorder. Usually, narcissistic parents are predominantly and possessively attached to their children, and their child's growing autonomy may be extremely envious and threatened. The outcome may be what has been termed a patriarchal attachment model with the infant being perceived to exist solely for the benefit of the mother.
Nurturant parenting: It is a family model where children with security from their parents are encouraged to discover their environments.
Over-parenting: These are parents who try to get involved in every part of their child's life, and sometimes attempting to solve all their problems & stifling the capacity of the child to act independently or solve their own problems. A parent in a helicopter is a colloquial term at the beginning of the 21st century for a parent who pays very close attention to the perceptions and concerns of his or her children, and tries to remove any barriers from their paths, particularly in educational institutions. Parents of the helicopter are so named because they hover closely overhead like helicopters, especially during late adolescence to early adulthood, during which the gradual development of independence and self-sufficiency is essential for future success. Modern communication software has allowed parents to keep watch on their children through cell phones, emails, and electronic educational grade tracking.
Command without love: This parenting style blends a lack of compassion and concern (low parental care) with over-control (such as parental abuse, intrusiveness). This has been linked to the anxiety of children and to the children's dysfunctional attitudes and low self-esteem, though not necessarily the cause. There is a clear evidence that suicidal behavior is widely associated with parental control without love.
Slow parenting: Encourages parents to prepare and schedule less for their kids to enjoy their youth and booming the world at their own pace. Electronics are minimal, simple toys are used, and children are allowed to cultivate their own interests and grow up with plenty of family time into their own self, and as well allowing children to make their own decisions.
Idle parenting: This is a particular form of slow parenting which encourages children to take care of themselves most of the time, and that parents would be happier if they spent a little more time taking care of themselves as well.
Toxic and Poor parenting: A parent-child toxic relationship often leads to a total loss of the child's ability to recognise and a decrease in self-esteem, while neglecting the child's needs in the process. In this parenting style, violence is sometimes used. For the most part, people who have suffered from toxic parents cannot understand for themselves dysfunctional parental behavior. Kids of toxic parents grow up with trauma and can pass it on to their own kids. Some of the unhealthy parenting habits include complaining about your child, being in a loop of negative thinking, being overly critical of your children, and using blame to influence your kids.
Dolphin-like parenting: A term used by psychologist Shimi Kang and wellbeing researcher Shawn Achor to describe a dolphin-like parenting style, being "playful, relational and intellectual." It was compared with upbringing of "tiger." According to Kang, dolphin parenting provides a contrast between the stringent approach of tiger parenting and the lack of rules and standards that define what she calls "jellyfish parents." Dolphin parents avoid over-protection behaviors for their children, avoid over-protection and take into account what their children's needs and aspirations are while setting behavioral expectations for them.
Ethnic Minority' parenting style: This ethnocentric term was coined out of oppressive parenting in the U.S. and refers to a practice marked by exceptionally high academic achievements in Asian-born children. Ethnic minority style is different from strict authoritarian parenting by being highly responsive to the needs of children, while also distinguishing itself from authoritative parenting by maintaining high demands and not prioritizing the needs of children. To produce high academic performance in boys, this style emphasizes high demandingness and high sensitivity together.
Allo Parenting Style: Allo parenting is the custom for both natural parents and extended family or community members to raise children. This parenting style is most widely practiced in Central African countries like the Democratic Republic of Congo and the Central African Republic; particularly among Aka foraging communities. Allo parenting is known to help relieve parental pressures by using the family and allowing more time to work or participate in social activities for biological parents. Some history suggest that Allo parenting as a parenting style helps children to understand, love and trust through an expanded perspective due to increased child-to-adult bonds.



CHAPTER TWO

UNDERSTANDING CHILD DEVELOPMENT
When children grow from babies to adulthood, they go through a number of developmental stages that are very important to all facets of their personalities, including physical, cognitive, emotional and social.  The parent's proper role is to provide encouragement, guidance and access to opportunities that enable the child to learn key developmental tasks. A mother is the first teacher that children experience, and should continue to be the best teacher throughout their lives.  As a mentor, the adult leads a child to age-appropriate activities so as to promote learning as well as interactions that will help the child to discover alone and benefit by engaging with their surroundings. Specialists in child development have recognized that children from birth are focused at exploring and learning from each encounter. Researchers in Child Development have adopted the idea of scaffolding from the construction business.  Just as scaffolding is used to support the building's structure as it is being built and gradually demolished as the building can stand alone, a parent will need to provide a child with the necessary support to enable them to explore and learn from their environment in a safe and productive manner.  The scaffolding is eliminated or modified as the infant matures and gains maturity so as to allow the child to become more autonomous.  If the child is not quite willing, the assistance will be reinstated and removed again slowly. The information here provides parents with the knowledge,  guidelines and tools to provide their child with the support, guidance and learning experiences needed to grow and develop in accordance with their unique developmental plan.  We include schedules for progress, videos and recommendations to encourage development, and ideas for more tools to assist you and your children.
The psychology of the developing child is a branch of psychology that is highly responsible for studying the biopsychosocial changes that occur in children. Knowing the various changes that originate in the different stages of childhood helps to understand the causes of developmental delays in any aspect of the human being, whether cognitive, physical, motor or social level and also understand how it affects the alteration in one of the aspects, to another or others.
Knowing human development helps us to understand who we are and how we have become such; development begins at conception and continues throughout life. Development implies growth, and it grows both physically, cognitively and socially and in the latter learning plays a very important role.
Inheritance and environment are the two factors involved in the development of the individual; both positions try to explain how this process is presented and not being more important than the other since both are interrelated and affect each other.
As already mentioned, human development begins at the moment of conception, however, the predisposing factors and some determinants act from the moment when it is decided to have a child and also in the lifestyle that they have and / or have had the future parents.
The prenatal development is one of the stages that deserve special attention, since from this the bases are established for what will be a normal or abnormal later development, as well as the type of birth that the mother has and the neonatal life.
The physical development is observed during the prenatal stage, however, from the birth it continues and the motor development begins, (although in the belly there is mobility, but from my very particular point of view it cannot be spoken of a development properly because they are Primitive movements. However, it sets the tone for what will be the subsequent development, which I consider as already functional), it also initiates cognitive and social development, which continues throughout life, but it is in childhood where the foundations are well laid. Over the years, these changes are presented in each of the stages of childhood, evolving, preparing the body for the next stage, and at these stages most authors usually divide it into the stage of 0 to 2 years, from 2 to 6 years old and the last one of childhood that is 6 to 12 years old, where in each one, in addition to acquiring new competencies, perfect those of the previous stage.
THE INHERITANCE AND DEVELOPMENT ENVIRONMENT
Inheritance is manifested in the human being through the genes, and the internal environment that is the child's world in the womb and the external one that is revealed through learning, and life experiences. However, as already mentioned above, inheritance and environment are interrelated, inheritance determines to some extent the way in which the environment will influence the subject. Gilbert Gottlieb has proposed the epigenetic perspective, which emphasizes that human development is the result of continuous and bidirectional exchange between inheritance and the environment. In this way we have, for example, the baby being formed requires the genes of both parents, which need nutrients to be strengthened, and if one or both parents do not feed properly and / or consume alcohol or tobacco the most, it is feasible that these genes are weakened, and when transmitted to the new being, it can present some alteration or anomaly, depending on the magnitude of the damage in the gene. During prenatal development, genes are also exposed to modifications, and at this stage the responsibility lies primarily with the mother, since in addition to not feeding properly, she is exposed to teratogens and her emotional state is not balanced, as well as the compulsory nutrients for the good development of the product do not exist. In the first years of life of the human being, genes can also be modified, it already depends on the food they provide to the child, as well as the toxic factors to which they are exposed to; learning and stress, all these are predisposing factors which can cause some genetic abnormality.
Genetic process.
Each cell in the body has 46 chromosomes in its nucleus, organized in 23 pairs with the exception of sex cells (sperm and ovule), which only contains half; the chromosomes are the structures that contain the DNA, the genetic substance is a molecule where the genetic information is located, it comprises of a double helix spiral shape where the genes are the short segments of it which are precisely the ones in charge of the inheritance information through which the physical characteristics of the parents known as the phenotype are transmitted. Each gene has its own function and its own location that is why researchers can clearly determine the causes of the anomalies. Genetic transmission is possible thanks to three processes: mitosis, meiosis and fertilization.
Mitosis is the process where the cell nucleus is duplicated, and the cell divides forming two more with the same amount of chromosomes and also the same DNA, which means that in any cell of our body   a genetic code can be identified, making it much easier to determine the relationship that exists between people in the said paternity tests, since part of that DNA belongs to the father and part of the mother.
Meiosis is a process that is performed only in the gonads (testicles and ovaries) because only the sex cells can replicate the like in mitosis, in which instead of two divisions it becomes four, thereby leaving each exclusively with half of the chromosomes of the stem cell; in the case of sperm, four are formed and in the ovule of this division only one results, since the other three are called polar bodies, (Papalia, 2010).
Fertilization is the penetration of the sperm into the ovule, fusing the nuclei of both and creating a single cell called zygote; since both the sperm and the ovule bring only 23 chromosomes,  it amounts to 46 chromosomes which is arranged in 23 pairs, a part of the father and a part of the mother when joined in a single cell.
Of the 23 pairs of chromosomes in the sperm and ovules, 22 pairs are known as autosomes, which have nothing to do with sexual expression, and it is precisely the 23rd pair  which is known as the sex chromosome that defines the sex of the future being. The sex chromosomes are chromosome X or chromosome Y, but in the case of women, both chromosomes of the pair are X, and in man one is X and another is Y. Therefore, who determines the sex of the baby will be the father, since that the mother's contribution will invariably be an X chromosome only, but in the father it can contribute an X or a Y. So, when it is an X joining the woman's X the result is XX which is equivalent to a woman, and when it is a Y joining the X, the consequence is XY, originating a male.
Unfortunately, not everything is perfect, sometimes there are some inconveniences in the processes already described, causing anomalies in the individual, which can be chromosomal or other alterations related to genes.
Among the anomalies caused by the chromosomes we find Down syndrome, which occurs because of some strange reason. The autosome 21 is attached to one more chromosome which is known as trisomy 21, and this extra chromosome can come from the father or the mother, still yet the exact causes are not known, but the parents' lifestyle and age intervene a lot, and what this suggests to us is that the gametes are not healthy;  in one of the two gametes during the meiotic division, the autosome is not divided, it goes completely and instead of forming a couple, it forms a trio when joined to the other which is individual, thereby causing this anomaly, where in addition of presenting a peculiar physical appearance such as round face, flattened skull, one more fold over the eyelids, prominent language and short members, there is also a delay in motor and cognitive skills (Santrock, 2006, Papalia, 2009, Papalia 2010).
Other anomalies caused by chromosomes are linked to the sex chromosome, in these what is presented is that there is an extra X or Y chromosome, or an X chromosome is missing in women. The addition of a chromosome either X or Y, mainly affects men and among these syndromes are: Klinefelter syndrome (XXY); this syndrome only causes physical anomalies such as small testicles and highly developed breasts, in addition to a tall stature. XYY syndrome, the main physical characteristic is that the men who present it are very tall and thin. Fragile X syndrome, as the name implies, the X chromosome is so fragile that it tends to break, it can occur in both sexes, but it is more common in men, this may be because in women the other X chromosome helps to reduce the problem; the consequences are very possible mental retardation, but they can also be simply learning problems or lack of attention. Turner syndrome is suffered only by women and it is caused by the absence of an X chromosome, the physical changes seen in these women are short stature and very short neck with folds, sexual immaturity and can also cause mental retardation.
As for the genes there are also some disorders, it should be mentioned that one of the functions of the genes is to help the cell synthesize the proteins , therefore, if a certain gene (it was already mentioned that each one in addition to having its own location also has its own function) presents some damage, it can cause the following anomalies: phenylketonuria (PKU), genetic alteration where the individual cannot metabolize the amino acid phenylalanine and if not treated properly, can cause mental retardation and hyperactivity. The anemia Sickle-shaped is an alteration that affects the red blood cells, changing their shape from a disk to a hook, for this reason the cells die quickly causing anemia and early death of the individual because the transport of oxygen to the cells of the body is lacking. Spina bifida, which occurs because the neural tube did not close properly causing a physical abnormality is as a result of the mother not consuming folic acid during pregnancy or the inability to metabolize it. Cystic fibrosis, which is the inability to metabolize the protein that prevents proper glandular functioning, mainly attacks the lungs, and life expectancy is very short. Others may include diabetes and hemophilia.
Environmental influences.
As already mentioned, the environment that surrounds the child and  influences his/her development is both internal and external; within the prenatal (internal) environmental influence, there is exposure to teratogens (Theratos = monster), which are the agents that cause congenital defects. Among these teratogens is the consumption of drugs, mainly antibiotics, antidepressants, synthetic estrogens, weight loss pills and aspirins; the consumption of coffee, alcohol and tobacco and in general any other type of drug, to radiation exposure, to not having a balanced diet, both malnutrition and obesity affects, and not consuming folic acid (the latter has already been seen as one of the causes of spina bifida). Also infectious diseases such as rubella, syphilis, genital herpes and AIDS not being said, blood incompatibility, emotional states, such as stress and distress prevent the child from having adequate oxygenation. All these factors can cause from physical anomalies to mental retardation. The age of the parents is also a predisposing factor, mainly that of the mother; teenage mothers tend to have premature births, and sometimes these deliveries have un-favorable consequences for the baby that can range from a simple learning problem, to a mental retardation. Mothers over 35 are predisposed to have children with Down syndrome. But hey, as noted above, are predisposing factors, not decisive, so it is important that the mother carries a monitoring physician and follow all directions as such to prevent these problems.
Now to the external environmental factors which starts from birth, the baby receives a lot of food and in general the care provided. Previously, the role of learning in the development of the child had been mentioned, this is very important because it is necessary that the child be provided the opportunities for practice to develop the skills that are biologically present, but if they are inhibited, they cannot specialize, (again the interaction is reflected middle-inheritance). The bond that parents establish with their children is a key part in their development, since depending on the type of parents they are (authoritarian, permissive or democratic), they will provide an adequate environment for their development. It is necessary to remember the three main ways that the infant has to learn: by imitation, trial and error and by training. Let's see how the type of father influences each of the ways of learning.
Learning by imitation: It is one of the most relevant ways for the individual to learn; the child tends to do what he/she sees, so it is essential that parents should be an exemplary model knowing fully well that what children see in them, is for their growth. Undoubtedly, the parents who get their children to develop properly through this type of learning are democratic, since they are more likely to manifest viable behaviors, and they will also be able to guide them when children imitate unacceptable behaviors of other models, no pressure. As for the permissive and authoritarian parents, it is not very feasible that the good conduct of the behavior is achieved during childhood from this perspective, since, in the case of the authoritarians, the model they are presenting is rigid, closed, where everything is achieved through coercion, and as regards the imitation of other models because the tendency is to inhibit this behavior, but in a coercive way. It does not matter if the model is adequate, what really matters here is to impose the will of the father; as regards the permissive ones, it will not promote a good development of the child because unlike the authoritarian ones, everything is allowed here, and it is not possible that the child should do everything, so both the modeling itself and that of others will be harmful, unless by coincidence that the model in which the child is focused on, is a good model.
Learning by trial and error is a process whereby the child tries to do something and if he is wrong he tries again, until he acquires the skill. The democratic father will encourage the child to keep trying and will be on the lookout when he is exposed to danger; the authoritarian father will inhibit any new attempt made by the child, since the safest is that failing at the first time will let him know that he is a failure, and be aware that it is useless, or something like that, and if possible, he will not even allow you to try it for the first time; on the contrary, permissive parents will allow everything, but that everything is dangerous because there are things that the infant should definitely not do, for this you have to have that common sense that this type of parents hardly has.
Learning by training is the process where the child is directly guided in the acquisition and development of skills, whereby he will effectively be guided by a democratic father, but the authoritarian and the permissive will not pay attention because both will think that he does not need to be. I will explain how to do it with the difference that the authoritarian will do it based on the belief that he must fend for himself, and the permissive one in relation to the belief that he can do whatever he wants. The role of parents is decisive, since they are the first socializing agents. The family is the first social group to which it belongs, and the first years are spent in it, then it is complemented by the school teachers being other socializing agents and the school being another relevant social group in the life of the individual.



CHAPTER THREE: 
AREAS OF CHILD DEVELOPMENT

PHYSICAL DEVELOPMENT
Physical development is the most noticeable of the aspects of child development. Parents notice weight and height as well as fine motor skills and gross (large) motor skill development. It's vital to remember that what we can visually see corresponds to what we can't see, which is the creation of the brain. The brain encourages exploration and movement in all developmental regions, but also induces brain development when exploration and movement occurs, including both neurogenesis (growth of new brain cells) and synaptogenesis (forming new links between brain cells). In reality, a baby's brain creates so many associations at different times during the first few years of life that they end up with more than an adult brain. Through a process called pruning, synaptic connections are eliminated which are not used by the child. Children play an important role in all areas of development, and equally important is the area of physical development. Bonding parents with their child makes them feel comfortable to experiment, and positive feedback mentally support a child to reach out more and strive harder. Parents also provide support and protection through a "scaffolding" system. Providing things to enable a kid to reach and touch, holding a kid's hands after walking a few moves, encouraging potty training, assisting a kid with buttoning and zipping pants, helping them learn to ride a bike & playing catch are just a few instance of how parents have scaffolding to help kids acquire physical skills. Parents should raise a healthy lifestyle for their children as well as promoting and training specific skills. It involves making them sleep well, eating a well-balanced diet, and staying physically active. The best approach for parents to take in this effort is to model the action as well as educate and encourage these very important health behaviors. It is also very important to teach safety and to maintain a safe home environment (especially in the early years). It is also important to keep up-to-date with regular check-ups and immunizations.
THINGS PARENTS CAN DO TO ENCOURAGE PHYSICAL DEVELOPMENT.
Play games that foster physical growth. It might be as easy to baby's as showing them an attractive item and urging them to pick it and encourage them when they try. It then plays outdoor games that foster talents. We highly recommend the Gymboree Play and Learn Series of great ideas for play experiences that encourage physical development as well as other forms of development. Provide toys and simple household items for your child to facilitate physical play. Take them to the park when they're ready.  Run with them. Walk along with them. Let them play on swings and slide on the facilities. If you have a swimming pool, leave with a pool house, or visit friends with a pool, or live close to natural water sources, teach your child to swim early. Check out programs close to you. Take advantage of programs offered by the local parks and park system and often community colleges during the summer, as well as providing all forms of sporting and other physical education training. As a family, practice yoga, get a picture, and go for it. Go for a family walk. Can't play outdoors all the time? Get Wii Fit and enjoy yourself as a family. Each member should set individual goals of their own and also encourage each other. Here are some tips for purchasing age-appropriate toys that encourage physical development and outdoor play: Sports and Outdoor Toys by Age Group Encourage the development of fine motor skills by offering age-appropriate art materials. Encourage your child to play various sports that are coordinated. Hopefully, you will notice one or two of them that they love. Time limit on the screen. Encourage physical activity and enjoy "real toys" instead of "virtual toys." Encourage your child to play after-school games. Encourage your child to be interested in scouting.
INTELLECTUAL DEVELOPMENT
Typically, as parents think about mental or cognitive development, they think more about academic skills training and developing a knowledge base. We usually limit their definition to understanding colours, identifying patterns, learning the letters, and certainly reading, writing, and arithmetic "3Rs." Nevertheless, there is much greater behavioral and academic growth than that. Cognitive development and intellectual development are really based on how changes occur in the brain in terms of how we perceive and learn as we mature. Not only do children know less than adults do, there are differences in the way and manner in which they talk of their experiences and interpret them. The accompanying diagram provides a better description of what cognitive development means to us.
Ean Piaget was a Swiss biologist and psychologist who developed cognitive development theories based on his study of children and was able to find out how they learn and develop, and also to assess the age at which they gain various skills and knowledge. Piaget saw knowledge as a system that was involved, positive and complex. He said that children's errors in their learning reflect the complexity of their systems of thought. When children develop, their thought process evolves and these new ways of thinking are based on the earlier systems he called schemes. Kids are naturally curious, according to Piaget's philosophy, and they start exploring, experimenting and developing their knowledge and skill set as they move forward. Children are "small scientists" in a way. A kid will touch an object on a portable crib at some stage and will realize it's going, after which he or she will seek with other things. Children have a stronger ability to explore their environment as their intellect and physical growth improve. Young children learn new things and incorporate them to their memory through play and contact with others in their community because there is always a difference between what they know and what they need to know. Piaget theorized that two mechanisms were used by a child as they tried to make better sense of their ever-expanding universe. He describes these as (1) Assimilation in which they begin to discover new knowledge that they are trying to fit into one of their schemes and (2) Accommodation is when the new information does not fit perfectly into one of their schemes, the child modifies the scheme to accommodate the new details. Each time a child learns something different, this process repeats itself. From his findings, Piaget defined four phases of cognitive development: Sensorimotor phase (birth-2 years), Preoperative period (2-7 years), Concrete functional stage (7-12 years) and Formal operational stage (12 years and older). Although Piaget believed that children were expected to pass from one stage to the next as their brain grew, another thinker, Lev Vygotsky argued that cognitive stage is cognitive. This is what he points to as cultural constructionism. He identified three ways a more experienced person shares knowledge and skills with a child. He described them as (1) Zone of Proximal Growth, which is what a child cannot do alone but can do with a little support from an adult with greater skills and knowledge, (2) Scaffolding involving a more knowledgeable person encouraging the child to acquire new information or learn new skills, and (3) Private speech in which the child speaks by himself, often loudly, in order to direct the child's development. Parents may see their child struggling to do something, come along and teach them how to do it, and speak to the child through the process until they do it themselves. In other cases, a mother may believe a child is willing to learn something like a basic board puzzle or learning colors and shapes. In such cases, show the materials to the child and allow the child test on his/her own, and  instruct them if they have trouble. The infant not only learns new knowledge during these interactions, but also helps to bond with the parent as well as socialize through improving socialization skills as well as language skills. We undergo more formal instruction as they start school. Many schools base their educational methods on Piaget and Vygotsky principles. The parent's job is to spend time watching and engaging with their child and provide them with opportunities to learn and improve by introducing them to new things, by bringing them to interesting places or by supplying home resources like household objects, toys and books. Working with friends, working alone and playing with other children is important to a developing child and not only encouraging cognitive development, but also the advancement of physical, social and language. Play means not watching videos or playing electronic games, interacting with people and objects. Playing also involves exploring and participating in physical activity outdoors. Research finds that lack of exercise and over-exposure to all sorts of technology leads to poor physical development as well as focus and concentration loss.
THINGS PARENTS CAN DO TO PROMOTE INTELLECTUAL GROWTH
The best thing parents can do is to play with their children (baby to adolescents) by doing the things that everyone all loves. Introduce your child to music early on in life, and listen to them as well. In the meantime, play different kinds of music when playing with your son. Get a set of playing music for your child, teach them the keyboard to play, and give them out for lessons in guitar. We highly recommend the Yamaha system which provides a nursery for kids, but continues to high school all the way. They study philosophy of music, how to use software and how to compose their own songs. Go to the children's concerts; crayons and other art supplies should be available to expose the kids to drawing. Young Rembrandt's has a national art class directory, so spend time reading to them with younger kids. When they can read independently, inspire them to read and discuss their learning with them. Ask questions. Play games with your kid from "pat a cake" to card games and board games. Have a game night for the kids. Encourage your child to go outside because in brain development, exercise and fresh air are healthy. Take them to the park, the forest or the ocean. Go on walks in the woods and explore what you see. Get books or knowledge on interesting things. Watch TV shows on topics of interest to them and think about them later. Here are the top 12 television channels for children: Discovery, Animal Planet, Science Channel, History Channel, Nickelodeon, Nick Jr, The Learning Channel, Disney Channel, PBS, and Sprout. Place them in the local library, pick up the card and talk to your child's children's librarian about book recommendations. Sometimes, talk about the children's programs they have. Search for special programs for kids and teenagers with your local community college and recreation office and parks. Go to all sorts of museums and other sights near you. Take trips to areas where you can have fun, enjoy nature, or visit historical or historic centres. Let them run around the house with things. Bring home a box or two and watch them do it. Pick play-value toys (they can make people believe, build things, learn things) that are perfect for your child's age. There's a wonderful toy store that provides great opportunities for your child to choose the best toys.
COGNITIVE DEVELOPMENT IN CHILDHOOD
Cognitive development are the changes that occur in thinking, intellect and language. One of the theorists who have focused on the study of cognitive aspects is Piaget, where according to his theory cognitive development is divided into sequential stages; the first being the sensorimotor, which ranges from 0 to 2 years. In this, the child learn through the senses while combining them with motor activities. Visual perception plays an important role here, since the child through this can achieve visomotor coordination. In the preoperational stage that goes from 2 to 6 or 7 years old, where the child represents the world with images and words, there is a development of thought and language. The stage of operations concrete that goes from 7 to 11 or 12 years is the stage in which the child uses the reasoning but based on concrete events and the last one, the one of formal operations that begins in adolescence and continues during the adult stage whereby the  individual is able to reason in an abstract and logical way. For Piaget, the way in which the individual increases his knowledge and therefore his intellect develops is through two processes which are assimilation and accommodation. Assimilation consists in the incorporation of new information, and how this information can generate conflict with the previous one, while accommodation has to do with the new information being adjusted to the previous one. In this way the child throughout his school life, which is the propitious environment but not the only one for cognitive development, must go through these processes continuously if he or she really want to grow in this aspect.
As for the development of language, the first signs of this is crying, hence the babble that sets the tone for the first words. The language has two aspects; expressive or production and the receptive or of understanding, and it is precisely the latter that first appears in the individual because before he can give his first words, the child already reacts to the auditory stimuli that come from those around him. At two years, the child is already able to emit some words and it could be said that he already speaks, after two years only this language is increased and the rules of the same begins to be acquired, and upon entering the school, which is a At age 6, it begins with the acquisition of literacy language with all the rules that this implies.
It should be mentioned that, as in the acquisition and development of any skill, the role of parents in cognition and language is essential. Referring to the language, unless there is a congenital defect that prevents its development, the individual has the biological basis for it to occur, but if it is not stimulated, it will take time to present itself or not; it is very important that parents or caregivers talk to babies so that while they hear the sounds of their voice, they can also observe the movement of the mouth as well because saying words alone is not enough with the sound, so that the sound comes out as it should be. The movement of the lips and tongue must be adequate, since each phoneme has a certain position, so we find lip, dental, palates, etc., unfortunately, not all parents are in the willingness to do so, and then they complain that their children do not speak, and then label them that they are lazy or silly or in extreme cases that they are mentally retarded, although of course, in the latter situation, at least in the cases I have treated. They arrive worried and express it with fear that they may have some delay when they are done with the interview and all the pertinent evaluations, it eventually turns out that the only thing the child requires is stimulation.
SOCIAL DEVELOPMENT IN CHILDHOOD
The social development is very important in the individual because it is not alone in this world, right from the moment of birth it is part of groups with the family first, thereafter belonging to more such as school, religious, friends, among others; because the family is their first group, and so therefore they are obviously their first socializing agents, so it is important that the environment they provide is the right one to lay the foundations for their socialization with the other groups. The way they treat the child at home is how they will develop their self-esteem, self-concept and self-image, and it is the one that he/she will project in his/her new groups, but that does not mean that he/she cannot develop in any other way since the treatment of the family is important and relevant, but each one is owner of his/her life and by himself/herself, or through other agents, and this perception that he/she has about himself/herself can change. Erik Erikson's psychosocial theory explains how the individual develops socially, goes through a series of stages where tasks confronted with crisis are lived which do not properly have to be harmful, but on the contrary, the more you face them, the healthier their development will be from their own point of view. These crises are without only vulnerable periods, but it is normal for a stability to pass through a period of instability. Erikson's theory consists of eight stages because for him all life is facing tasks to be solved; for reasons of the topic about childhood, reference will only be made to the first four, which are those that cover the stage of childhood.
Confidence in the face of mistrust is the first stage and it covers the first year of life, especially when the child requires total care because he/she cannot still take care of himself/herself. If the caregivers provide the child with the attention and care that they require, such as meeting their demands when they are hungry, wet or any other need, they will know and feel that they are loved and protected, and therefore that this world is safe and can be lived in it, otherwise if it is a child who is neglected, due to negligence, carelessness or any other factor, caregivers do not meet their demands, and if they let him cry, he will feel unprotected, helpless and the behavior he will show will be suspicious, and hardly trust in someone. What this child is internalizing is that he/she should not trust anyone because nobody is worthy of being trusted.
Autonomy in the face of shame and doubt is the second stage that takes place between 1 and 3 years. If the child reaches this stage in trusting their caregivers, they will gradually discover that they have an individuality and that they can do things for themselves, and they will also put it into practice while trying to do some tasks for themselves, but the typical thing is that they try to dress alone, eat alone and try new things, but by being reinforced in their attempts, these children will affirm their sense of autonomy and independence, but if on the contrary they are punished in their attempts and are severely inhibited, the feeling that they will develop will be shameful and they will doubt their ability, what will happen next? Based on this feeling the individual will be shy, insecure, unable to undertake anything for fear of being censored, and since the safe group that follows is the school, the safest thing that will happen is that their performance will not be adequate because they will always be afraid to say anything for fear of being wrong and being punished, or maybe not to be mistaken, simply to not accept what it brings.
The initiative in the face of guilt covers the preschool stage from 3 to 5 years, the child's social world expands and the challenges to face them as an active behavior is highly required, the infant is expected greater responsibility in everything, in his/her behavior, in his/her toys and in his/her home works. To be responsible, the initiative is necessary and if it does not exist, the irresponsibility will be present and the feeling generated will be of guilt, and greater will be if this irresponsibility is severely punished. From Erikson's position, this stage is not so complicated because guilt is easily compensated with a feeling of accomplishment (Santrock, 2006), adding a bit and referring to what has already been treated in relation to the types of parents and the influence it exerts on the development of their children is very possible if the parents are democratic. Since they  know how to lead their children wisely without harming them, the punishments to their irresponsibility is be applied congruently to the magnitude of the fault without being coercive.
The productivity versus inferiority, being the fourth and final stage covering children ranging from 6 to about 12 years, corresponds to the school stage. The initiative helps them to experience new things, and the school represents a great opportunity for it, the acquisition of new knowledge and the development of intellectual skills are the experiences that the child now lives with. Imagination and creativity is in everything its splendor, and its energy and attention is focused on this, and here it is the task of the teachers mainly to encourage these actions of productivity, but also of parents, as they will never cease to be participants in the development of their children. If the child fails to carry out his/her productive activities, either because he/she is inhibited or not reinforced, or simply does not dare, what he/she will develop is a feeling of inferiority for believing him/herself to be incompetent and unproductive.
The social development besides having their own tasks to be carried out properly is also affected when the development of the other areas is not optimal, for example, if a child has a physical defect or disability, his/her- esteem will be impaired drastically and manifest feelings of inferiority, insecurity and shyness, and more especially if the parents do not accept them for who they are. When a child with a disability, whether visual, motor, auditory, etc., is accepted by the parents, he/she will take it naturally that finally he/she met the world that way, but if they make him/her see that it is different, the result will be what was already mentioned. There is a case, well there are several, but this one I knew is history, where a child who was born without arms, and the mother instead of lamenting and crying for her "misfortune" as they have done,  encouraged her to use her feet, replacing her arms and hands, bringing the toys to his feet and the boy learned to give the utility to the feet of the hands, and now an adult. What he does with his hands, he does with his feet, and this is because he knew the world like this, and for him things are done like this. Finally, the fact that we use each part of our body for something specific is because they have taught us that way, and that is why the role of parents will always be decisive in the development of any sphere of the individual. But I have also seen cases where the parents adopt a negative attitude towards the incapacity of the son, a case whereby I was compelled to hear and see the truth appear a little sharp and aggressive but the attitude of this lady seemed to me the most absurd. Her son had mild mental retardation, was in school on regular grounds, getting low grades, but being in regular school and not being able to get ten seemed to be the lady’s greatest pain and wondered how hurting it would be if supposedly her son could not aspire to a university degree, so many thoughts ran through her head and she asked, “What is going to be about my son with this problem he has?” Since it was quite impossible to get her out of that idea, my answer was: "Better ask yourself what will happen to your child with that negative attitude you have towards him." This type of mothers exist everywhere, for them it represents a problem, a burden to have children of this nature and as they reject them, they generate a feeling of inferiority, decrease in their self-esteem and do not develop adequately in society because they already have that belief that nobody will accept them the way they are. As inappropriate development can be seen on a physical, motor or cognitive level, and not being accepted, it affects its social development.
COMMUNICATION AND LANGUAGE DEVELOPMENT
Skills in language and communication are essential to the development of a child. Good communication helps them to participate in socialization and to learn from the formal classroom instruction and the surrounding environment. Communication requires both words and voice. Speech is the oral means of communication, and speech uses common laws to bring words together  in order to express feelings and thoughts. Because parents are the first teacher of an infant, understanding of the development of language in children strengthens the capacity of a parent to engage with their child and encourage and direct them to learn and connect with their surroundings. There are four main language components: phonology involves the guidelines on the form and order of speech sounds. Semantics consists of terminology and how verbs convey ideas. There are two parts to grammar. The first, syntax, is the laws that form words into phrases. Secondly, morphology, is the use of grammatical symbols (indicating tense, active or passive voice, etc.). Pragmatics requires guidelines of interaction that is acceptable and efficient. Pragmatics requires three skills: use words as welcoming, asking, etc. to change language or speak differently based on who you are speaking about, following guidelines such as turn-taking and remaining on subject. From birth, children are trained to develop language and voice. The first five years are most important, but the growth of speech occurs in early childhood and adolescence. Stimulation of language development is important during the first five years as the brain develops new nerve cells and numerous interactions between these cells to support articulate and receptive language function. During this time, lack of stimuli may result in a child developing slower or ending up with poor communication skills. Finally, we give parents some advice on how to better develop language, but some basic ideas are to spend a lot of time speaking, singing, and reading to your child. The brain is conditioned to listen to speech sounds in the early stages of language development and start to imitate them. Babies like to make sounds on their own early on and later on, they try to repeat sounds and words from their environment to which they are exposed to. Usually, children utter their first words between the ages of nine and 18 months. The most popular first words are either "mom" or "dada." Whichever language kids are learned is interesting, and mostly the first words usually refer to either mother or father. By about 18 months, an infant usually has 50 to 150 words of vocabulary. Kids at this age start putting together a few words to form an expression often referred to as "telegraphic language," such as "Mommy ball" or "Mommy throw ball." By the age of two, they will usually use more than 300 letters and understand about 1,000 phrases. Children start to use words for all kinds of things around three years of age. Not only do they try to get what they want by posing, but they also think about past experiences and even start using it to pretend. We begin to understand and use language rules by pre-school (4 1⁄2) to convey control of something, link thoughts and measure. Their vocabulary becomes more like adults' culture. Children continue to widen their use of oral language in elementary school and are also learning to read and write. As children progress through schools, they continue to expand their vocabulary, refine their grammar skills, write in more complexities, and develop comprehensive reading skills. The following tables identify basic progression of skills through age 8 for each stage of development. Below the timeline for development, you will find information on how to stimulate and encourage language growth as well as information on how to recognize and what to do about lagging development.
THINGS PARENTS CAN DO TO PROMOTE COMMUNICATION SKILL AND LANGUAGE DEVELOPMENT.
EARLY AGE.
Verbally respond to the vocalizations of your infant. Talk to your child using mutual focus and sign language (gestures) at six months of age. Point the things they see and name them. While explaining things, use a dramatic tone. Use the words of feeling. Since its babyhood, sing to your kid before they ask you to stop. Make songs for older kids. Use songs to communicate things like time to go to bed, clean-up time, etc. Make up stupid songs that communicate claims related to their positive qualities.
OLDER TODDLER AND PRESCHOOLER AGE.
Talk to your child about recent events and what they're doing. Make stories with your child where everyone participates. This does not only stimulate expression, but it also creates a sense of humor, dreaming and making. The sophistication of grammar and vocabulary that you use to communicate gradually increases. Provide children with expanded event information, things they see and feel. Interactively, learn to engage in their presence. Ask questions, use dramatic inflections, let them guess what's going to happen next, point and describe pictures, and ask your child to do the same. Read more about learning interactively.
SCHOOL AGE AND BEYOND.
Continue the discussions and create meetings with your parents. Have dinner at the table together and promote fruitful discussions. You can use "Thorns & Roses" to share one thing that went wrong with each family member and one thing that went well throughout the day. Leave the appliances at home or shut off when you go out for dinner. Talk about what happened while watching a movie or TV series together. Encourage them to read. Ask about their thoughts and feelings when they complete a book.
RECOGNIZING CHALLENGES:
See the milestones and check for gaps. Recall that there is a considerable amount of time for each milestone to be achieved. When you suspect that there is a problem, speak to the primary care physician of your child about it. Watch for bad eye contact and lack of focus and commitment. Listen to how words are spoken. Are they difficult to comprehend? Can they understand the directions that are simple? Do they have problems with basic social skills? Doesn't your child appear to want you to read them? Do they repeat what you're saying or repeatedly saying the same thing? Will they lack empathy for other people's feelings? Should they avoid talking? Are they only interested in one subject being discussed or read? Doesn't the preschooler enjoy fantasy? Lost a sense of humor?
SOCIAL AND EMOTIONAL DEVELOPMENT
With the relationship between the infant and the parents, social / emotional development begins. The main relationship is generally with the parent, and co-bonding is seen more often with increasing father participation in the treatment of children. Bonding starts with the first look after birth between mother and child. This begins the process that creates a bond between a child and the primary caregiver. Healthy attachment is important to maintaining a sense of security and safety for the child. It was previously thought that this relationship had to be formed during the first months of life, but we now realize that this bond can be developed at the later stages of development, as was found in the bonding between adoptive parents and later adopted children in history. Expressions are presented by crying when an infant is thirsty, has a dirty diaper, or feels insecure. When the mother understands what the child needs and satisfies the need, a sense of fundamental security is built up and the child feels safe and secure. Gradually, parents begin to understand the nuances between the manner in which an infant cries and can respond to the physical or emotional need of the child more easily and respectfully. It means that the parent becomes more attuned to the infant. While children grow and develop, it is important that parents stay tuned to a child's unique needs and behaviors, so that they can respond appropriately to the child with empathy, reassurance, and encouragement and as well help them learn how to deal individually with and control their emotions. Because of their personality, children differ in their ability to regulate feelings, but when they learn compassion and soothingness by their family and are taught how to soothe and coping skills, they will become better at this task, and as this occurs their brain will eventually be "re-wired" so that they will now respond more effectively to circumstances. The emergence of self-concept and self-esteem is another component of social / emotional development. Early on, kids are very much attuned to other people's reactions. Naturally, laughing arrives. When a mother smiles at the child while engaging in a child's activity, they chuckle and generally say it over and over again. When kids see or scream at frowns, they will retreat. If kids struggle to learn a new skill and are motivated and helped, they feel supported and continue to try before they master the skill and when we will applaud their achievement naturally, they will feel very confident and try new things more often. On the other hand, when negative feedback is given to the child such as "this is easy, what's wrong with you?" They will most likely experience disappointment, then feel defeated and believe that they are incompetent, and do not get any assistance. A kid who has witnessed this will most likely give up on new projects and be upset with himself. They might even refuse to try. Therefore, one child develops a positive sense of self and the other a pessimistic perception of self and low self-esteem. The development of a moral code also includes social / emotional development. Throughout their culture, children gradually learn what behaviors are acceptable and what behaviors are considered unacceptable. If guidance provides why the action is inacceptable and what the desired behavior should be in a given situation, children will learn easily. Children's ability to develop these abilities varies with their growth and development. Parents should know that their child's age is considered appropriate so that they don't expect too much or maybe too little. Finally, most certainly, people are highly emotional. Kids are human of course, inasmuch as some seem to be stronger than others in picking up social signals. Fathers should not only encourage social contact, but often communicate with their children in social interactions. Families may need to help those kids develop age-appropriate compassion for others' feelings. We will train and teach children how to communicate properly with new social conditions. Kids need to learn the etiquette required in their social environment in order to be socially accepted. Those come more easily for some children, while others need help and encouragement.
A FEW THINGS PARENTS CAN DO TO PROMOTE SOCIAL AND EMOTIONAL DEVELOPMENT.
Spend time in social engagement with your child often from childhood to puberty. Offer compassion and support when they are distressed. Find or make time to listen and speak to your kids. Make it possible for them to include time with children of the same age. Play with your children and have fun. If in a situation they are socially inappropriate, pull them aside and calmly explain how they affect others and advise them on appropriate skills. Affirm a good behavior. Let them know that you love them unconditionally. Cook together as a group and share your day (what went well as not so well). Play outdoor and indoor games. Host family game nights. Watch family situation comedies.
CHILD PSYCHOLOGY AND MENTAL HEALTH
The best thing you can do as a parent is to understand your children. It is very important to become successful in leading and encouraging your child as they grow and mature. You need to note that your child has a particular personality trait that continues to be constant throughout your life. Another way your child can be learned is by watching them sleep, eat, or play. Search for specific characteristics. What are the things they enjoy best? Is it quick for them to adapt to changes or do they need time to get to know these things? These issues are a child's natural traits and may not be an exception for your child. Take time to talk to your children as much as possible, as this is important to gaining information and understanding. In the case of young children trying to communicate their thoughts and feelings, they need less verbal language and more facial expression or body language. Asking them questions would allow them to share their feelings with you. Self-esteem is a secret to life's progress. To the success and happiness of children and teenagers, the development of a positive self-concept or healthy self-esteem is extremely important. A positive relationship between parent and child provides a child with the foundation and support to build a healthy respect and reverence for self and others. Kids are looking forward to time with their parents, and this makes them feel different. Parents are encouraged to spend time playing regularly with their children. With each infant and family time with all the adults and children in the household, this should include one on one. If you're a single parent or a single child, invite family or friends to play sometimes. Many kids don't develop social skills as quickly as others for one reason or another. They may earnestly pursue peer relationships and then retire to the safety of home, family, and their own business, having endured rebuffs, if not outright cruelty. Perhaps there is nothing so traumatic for a father as his child's denial. Parents need to take a deep look at social problems so as to develop a plan to solve them as strategically and deliberately as they would approach education or health issues. There are policies that will help these kids if the adult is willing to take time and action if they are implemented.
CONCLUSION ON CHILD DEVELOPMENT
The human development begins at conception and ends with death. In each of the stages, the individual's life changes in all three biological, cognitive and social spheres, and that is why it is said that it is a biopsychosocial being, but it is the first stages of life that lay the foundations for the healthy development of the following, and these are prenatal and childhood.
In the prenatal stage, especially in the first trimester being one of the critical periods of the human being, it is determined on what the subsequent development will be like, in all aspects. The central nervous system is the first to be formed, and this is the engine of our existence; if the damage presented by the nervous system central leads to a physical defect, this will affect their self-esteem, thereby inhibiting social development, regardless of also causing neurological damage. If the damage is in cognitive development, it will also have an impact on their social development. So, it is important to study and take these aspects into account in order to understand the presence of some psychological damage.
The care and reinforcement they receive in childhood from parents, teachers and caregivers in general, will lay the foundations for a good present and future development.
Childhood represents for the human being the stage where all the skills and knowledge are learnt, developed and perfected, but this does not mean that he already learned everything because he never stops learning while growing up, the foundations are only laid here.
Studying human development in the infant stage is highly essential for psychologists because it helps us identify the causes of the problems presented by the child, be it problems of learning, language, of behavioral or emotional, and the psychology of child development. We provide this knowledge and in turn the necessary tools to be able to intervene properly. 



CHAPTER FOUR: 
ANGER IN CHILDREN

No one wants to be upset, but from time to time we all feel the feeling. Since it is impossible for many people to express anger in healthy and productive ways, it is not shocking that frustrated emotions sometimes turn into children's outbursts. Many parents wonder what to do with tantrums and angry behavior, and more than a few wonder if their child's behavior is normal. Even well-meaning parents frequently fail to understand the angry actions of their son. Temper tantrums are common for very young children, and it is usual for teens to lash out with angry words. But what about risks or behavior beyond conventional behavior?
What happen most times is that parents are trying to justify their son, rather than engaging with or seeking help in the violent outbursts of their child. As the rage of a child escalates, some parents can try to please him/her by listening to his/her requests, or try to please him/her in an effort to calm him down. Some may rationalize that rage is a good thing and allow a child to vent his frustration and even act violently because such conduct is an indication of how the child feels.
Of course, this way of thinking has some validity. Anger is NORMAL, and when treated unfairly, we all have the right to be angry. But when someone makes them angry or when something disturbing happens, children need to be informed about how to cope with and express their anger. It’s not always a good idea to simply allow the instinctual instincts of a child to take over, particularly when their rage is out of control. And just telling kids to "get over" or "be good" doesn't teach them how to navigate important moments in their lives. Teaching by example is the best most effective tool— it teaches your kid that without losing control you can be angry about something, and you can think about why you're frustrated and then let it go. Parents can also teach kids to speak to a good friend or relative about why they're mad, take some time to cool down when faced with a disturbing event and finally count to ten when they get really angry and also breathe deeply as they see an angry outburst coming on some kids who has never been told how to express their anger. Parents often did not provide a safe framework for dealing with anger or in any way did not want to control their son. Obviously, other children have no influence of their behavior, while their parents may have been good role models and set reasonable boundaries. In either case, the failure of an infant to control its rage may have psychological or behavioral causes. If the attempts of parents to deal with the rage of an infant are unsuccessful, a medical assessment is required. In some cases, treatment may be appropriate and a child psychiatrist may prescribe it.
There is no definition of angry conduct per se, but bipolar disorder, oppositional defiant disorder, and antisocial personality disorder are some of the disorders that include uncontrollable rage. Regardless of the stigma that we put on the actions of a child, it is important for parents to understand that when the rage of their son or daughter is out of control, a specialist will handle him or her. When the warning signs of uncontrollable anger comes out, the psychological flare-ups of a child will escalate into aggression that can lead to tragedy— as in the recent case of a ten-year-old boy accused of murder for fatally stabbing his best friend of twelve years.
Believing that the rage of a child is "just a process" that it will inevitably overgrow is ignoring what could be a serious problem. Families should discuss it and get the professional assistance that they need before uncontrollable anger conduct escalates to a point of no return.
To learn how to manage a child's anger, begin by finding the biological causes behind the rage, such as allergies, learning disabilities, or developmental disorders.
A child who saw who was very nervous, visited Dr. Maudlin in-class often irritable and distracted. Because the outbursts of the boy only took place in the spring months and not in the winter, Dr. Maudlin recommended allergy testing. He had extreme responses to mold, pollen, ragweed, and trees, of course. His moods returned to normal after he was diagnosed with allergy. He was not shocked to be furious. That's how many adults feel when they're still sick.
Begin by asking if there are biological factors that might lead to the rage of your son. Visit a doctor and the diagnostician of your university for additional help.
After you have left out biological factors, I have just heard on the radio that the fourth grader of one mother at school is doing algebra. She was fascinated. I was like that also, but before grade 7, I wasn't doing maths like that.
When life stressors have increased for parents, including career demands, school performance for children also improves. He may become upset if a child is expected to perform above his ability, either at school or at home. They may also get upset with other life stressors including traveling, divorcing, or losing a loved one, including a family or close friend.
Tell yourself when your child seems to be upset to recognise life stressors. Is that the time of play? Since waking up? When presented with a specific person? During a specific time of day? And since there has been a specific family event? There are several other things to keep in mind once you have established why your child is getting upset.
Seek not to discourage your child from becoming angry because anger is a natural human emotion. Saying to a child that she is not supposed to get upset can produce a psychologically unstable person who suffers from remorse and is unable to acknowledge her emotions or work through what bothers her. But just because getting angry is cool, it's not okay to treat rage poorly, and that needs to be known to your son.
Support your child in finding alternative ways to deal with frustration. 
There are several other ways of dealing with anger that are safer. A woman I know puts a punching bag and soft toys in a room to hit her son. It proved to be helpful in handling his emotions for him. His wife, of course, always spends time talking and reflecting with him about what he thinks without judging him.
When helping your child to cope with anger, the most important thing to remember is that he is a person with real feelings — just like you.
THE DYNAMICS OF ANGER IN CHILDREN
A large group of our youth are suffering from issues of emotion and actions. Studies indicate that emotional and behavioral problems affect between 17% and 22% of young people under the age of 18. This suggests that there is a chance of emotional dysfunction between 11 million and 14 million children. Most of these kids are grappling with rage and behaving with violence and intolerance.
Expression of unproblematic animosity produces more aggression to the infant and ends in peer dismissal. Habitual and violent rage speech perpetuates an unhealthy environment for all involved. Venting rage just flips the fire up and keeps it burning by defending the right to be angry. While screaming, the angry person may feel better for a short time, but he often feels worse underneath to lose his cool, or he could hang on to his rage by rationalizing it to himself and others in an effort to maintain his right to act aggressively.
Deficits in frustration and social skills - Children who are generally upset usually suffer from ability deficits. When getting along with others, they have skipped mastering some of the basic skills. We misunderstand uncertain social situations and respond with aggressive behaviour. We have a set of beliefs in which revenge is valued. We can mistakenly believe that indignation is a healthy self-righteous speech. Usually, angry kids didn't learn to put themselves in the shoes of others and see things from the perspective of others. They didn't learn the meaningful analytical ability. They don't know how to break from their rigid thinking and they can't stop criticizing others. For others, they have clear "shoulds" and get offended if others don't obey their wishes. We blame others for their issues and are not responsible for their own actions. We can't let themselves see that some of their issues are at fault.
Individuals who get angry about many small things every day have a perspective on life with one-response. A conviction is that "when I want it and can do whatever it takes to get it, I do what I want! I've got the right to get angry about anything. Feeling angry and showing it in any way I want is good for me. I am entitled to have it my way." We have detrimental values about entitlements that persuade them that others must adhere with their desires. We feel that they are "held" by the universe because they are "different." They are constantly disappointed and angrier because the world never goes the way they expect. They're told by their negative self-talk that it's terrible if things don't happen the way they want it.
Many angry kids are internalizers – they take inside negative things and they're mad internally. They're not confident when letting people know how they feel. They rarely speak openly to others about or express their anger. A mindset is "I must be the nice guy and can't let you know how angry I am." Because of the stuffing of rage, they show physical symptoms. Anger can be guided internally or externally. The person is trapped in conduct in either case that alienates him from others.
Parental Patterns and Children's Anger Parenting patterns that often lead to the intense anger of children are giving too much or maybe giving too little. The parent who "gives too much" seeks to meet the need of the child, and this causes the kid to believe the world revolves around them. Kids who are abused by their parents frequently grow up believing they should get all they want, and if they don't get it they have the right to be angry. This style of parenting results in a child in high demand with a sense of entitlement from others. He/she does not learn to deal with the pleasure of internal anger and hesitation. At a deep level, the parents who regularly set limits are what the spoiled child truly desires, saying no in a loving way, and paying attention when the child behaves appropriately. The child gets upset that he/she is not given limits and order.
The parent who "gives too little" concerns him/herself and does not support the infant. Thanks to being concerned in addictions or being an angry person himself, the adult may be harsh and refusing. The adult may be distracted and self-engaged, and the child's practically not back. The unwanted child grows up with a sense of disappointment, alienation and abandonment. He/she has to deal with feelings of anger, confusion, disappointment, terror, uncertainty, sorrow, and deception every day. The infant is unable to express his/her frustration because he/she is fearful that his/her parent may further condemn him/her.
The kid who has been heavily criticized and humiliated by a mother frequently grows up thinking that he/she is "damned if I do and damned if I don't." This kind of child believes that he/she isn't capable of fulfilling his/her needs and is ashamed that he/she doesn't measure up to what his/her parent wants from him/her, it might be unreasonable. Angry about this injustice is the kid who suffers from verbal and physical abuse. His/her animosity to others is resentment displaced. Acting out can be a subconscious attempt to give him/her what he/she needs from his/her family. If the domestic paradigm of aggression and violence is used, the child learns that manipulation is synonymous with dominance and becomes one's own method.
Life's Injustices Set the stage for Risk Identification and Aggressive Actions - Kids will develop violence from watching someone else get involved. The Coercion Model of Aggression by Gerald Patterson indicates that parents who lack parenting skills unconsciously teach their children to be non-compliant and behave in antisocial ways. Weak parenting control and authoritarian management practices cause conflict between the infant and the adult to intensify and increase the violence of kids. Baby and family provoke each other's negative behavior. There is a lack of choice in the oppressive household— there is one rule "Do what is decided by the most powerful family figure." Children feel powerless and experience the lack of justice and live under risk circumstances.
In circumstances that are ambiguous, the angry child perceives danger. With impulsive rage they retaliates thus distancing their classmates. Even at little things that others would ignore, they distorts what they think and perceives inequality. The hostile comments made by Peers simply reassure them that their risk views are true. He/she is ultimately rejected and separated by his/her colleagues. He/she feels lonely and depressed, cut off from peers who can provide constructive examples of behavior. The child thinks that he/she is against the universe. Their options are again reduced, and their period of disturbances in thought and aggressive behavior persists.
The violent boy may have had an upbringing in which his early needs for addiction were not fulfilled. The kid whose needs  has not been  fulfilled by his family senses the inside void. On an unconscious level, he/she feels "held." The child insists on "It's not right" topics as he/she mistakenly thought it wasn't fair what happened to him/her. So, in a way because he lacked simple caring so affection, he was "owned." The boy goes through life in later years seeking to get others to make up for what his parents have not given. He has limited skills and tools to interact with people. Because he is unable to gain acceptance and affection from others, he seeks to compensate irrational anger, cruelty to others, addictive substances, workaholic actions or material objects to satisfy his need.
The typically angry child constantly responds in daily life to perceived minor injustices. They actually says to others, "You owe me. Pay up!" They can't get from their family what they want, so they find a way  to get it from other people. Symbolically, their parents' constant frustration may be a coded gesture, "It's not fair. Give me some of my basic needs. Pay attention to me or I'm going to hurt you." People who are revengeful generally believe in the right to "I have the right to be angry and get back to the person. Even though it pains me, I have the right to hold on to my rage." As the old proverb says, frustrated kids seem to slice off their nose in place of their eyes. Grudges appear to be running through families with some people feeling proud to be frustrated and hard-headed.
Children's Abuse and the Unwillingness to Feel Vulnerable - Researchers believe that violence and misconduct happens within a group due to abuse by the main person in the family. This abuse of power is usually by a man who has to justify himself by behaving in a macho way and rationalizing this action as his "right." This trend is compounded by the use of alcohol.
Kids observe the dynamics between parents and agree with both the abuser and the aggressor. All parents' acts are internalized and acted out in other situations. We learn to be scared and vulnerable by interacting with the abuser in the family. That's why violent kids are often a harder pushover for somebody. We go to any extent to conceal from others and from themselves these feelings of vulnerability.
Macho Behavior: In general, children who follow a macho persona to encourage a false self-identity are extremely judgmental. They judge others by toughness and macho attitude expectations. According to narrow views of life, they cannot accept distinctions among other men. They act hard to avoid inside feelings of shame because they are soft. They stop being seen as vulnerable and by acting tough they maintain an impression that they are in charge. They're scared, they're considered a wimp and they're trying to measure up in the manly department, so that the hard people whom they're trying to emulate won't reject them. Their personality is caught up in King of the Mountain's old kid's play. They maintain the impression of being in control, "Be big and tough and ready to take on anyone and show how tough they are." They often have a chip-on - the-shoulder mentality and threaten to force others into violence. They know that other people's fear can be enhanced because it gives them a sense of control. The foundation of prejudice and bigotry is rigidity of thought, judgmental attitudes and the need to feel superior.
Mechanisms for retaliation against feeling vulnerable is cruelty to others and the need to act unfairly and negatively. Children who injure others are afraid of their vulnerability to be harmed and revealed. They go all the way to avoid letting others see how scared they are and feel unsafe when they let their guard down so others can see their vulnerability. The child who acts hard starts feeling superior as a form of defense against feeling the bad feelings. Through the need to feel superior, they rationalize hurting others. The angry child may sometimes elicit a violent response from a punitive parent as a way to keep the discipline under his control. His/her willingness to elicit a negative reaction from an authority figure holds him/her in the illusion that he/she is in charge given serious consequences for him/herself.
Pride in being harder than many others can keep a child trapped in a loop of guilt, selfishness, and abuse. Acting out becomes an involuntary way to escape the awful feelings of shame inside. Many shame-based responses for angry children include denial, isolation, intellectualization and distancing from the issue by placing the blame on someone else.
Impulse Control Problems: A child with attention deficit disorder and hyperactivity often have trouble in inhibiting their bullying behaviour which then evolves into aggressive behavior. Some of these kids have issues with frustration. Being unable to manage their actions, they become the focus of negative attention from others and their self-esteem plummets. They often have deficiencies in thought such as reading the social cues of a situation and cause-effect inference. Many children learn to avoid children with impulse control issues and they often end up getting rejected.
Type T Individuals: Another kind of child who is drawn to violence is the Type T son. Type T is a threat. Class T's are people who have a central nervous system that loves regeneration and relies on risky behaviors. Kids of Type T have low rates of breathing, sweat glands, and skin temperatures. In order to respond to external stimulation, their physiological processes are sluggish and require high anticipation and risk to feel stimulated. They are looking for creativity, volatility, high risk, diversity, difficulty, high intensity and confrontation. Type T kids are looking for activities that boost their dopamine, such as riding down ramps on bikes, jumping off high places and playing in dangerous sports. They do not seem to be afraid of physical harm and are unaware of the risk in which they are in. They spend more time on the pavement and tend to find themselves in trouble. Type T people are well channeled and have a lot to contribute to the society as they are risk-takers and welcome challenges. Indiana Jones is a prime example of an adult looking for a good man, Type T practice.
When individuals of Type T carry a large amount of anger, they tend to engage in activities that are dangerous to others, but are exciting and self-reinforcing. Bonnie and Clyde are examples of people who lacked the ability to respect others and their property. Gang members are often angry individuals seeking novel and dangerous activities by infringing the law and intimidating others. Children who begin to hurt others early in life and are then rejected by their peers are most likely to seek Gang. Behavior gangs: Gangs are groups of people who engage in bullying behavior collectively. In being a gang member, children who have poor self-esteem seek to find an identity. Gang members are taught new ways for older leaders to intimidate and extort the gang. The aggressive behavior is greatly strengthened by the submissiveness of peers. It becomes the sense of exaggerated pride, injustice, and the right to use and hurt others. Violent behavior as a "right" is rationalized. Aggression is a human trait; it was required as a species for our existence. We live in a country where abuse becomes a lifestyle. The press glorifies brutality, and repeated acts of fake and physical abuse are shown to children every day. It will be possible because the culture condones violent behavior. The consequences of speaking out and standing up to abuse will help change the conditions of culture that perpetuate it, and we will have a culture that has less potential to harassment and aggressive behavior by teaching children the skills to deal with violence early on. They need to establish ways to respect and find safe channels for the inherent nature of violence.
Teaching Social Skills–Breaking into the loop of guilt and violence: Teachers and counselors will encourage the antisocial kid to show the vulnerable part that others have harmed and crack through the shell of bravery and anger outward. The boy who bullies just wants to be loved and respected, so he can't ask for it. He knows only that others are harmed by his bullying and he gets what he wants. Others' submissiveness gives him the power to replace the love he craves. The anger helps him to ventilate the pain and guilt that has not been settled yet.
Shame or "I am bad" implicit systemic perception is assumed to be the system that holds the infant trapped in behavioral practice. Shame inhibits the introduction of positive information. The child feels bad about his/her explosive outbursts that offer him/her the attention that he/she cannot get from achievements and friendships. The violent child wants love, but risks being swallowed up by others and drained. He/she has the mistaken belief that being dominated by others is intimacy. He/she tries to substitute the pleasure of damaging intimacy with others. It's paradoxical that his rage keeps away his affection and rejects the thing the guy  wants to be loved the most. The ability to accept somebody's kindness and love is a quality the kid has lost. The antisocial child's basic skill deficiency is confidence from others.
Children need to learn effective strategies to deal with the threat and the resulting frustration. The distinction between actual threat and perceived threat must be understood. When rage is pushed down or ignored, it will build up until something trivial becomes an earthquake. It is important for independence and self-reliance to master the emotion of frustration by displaying it in a socially appropriate manner. Staying concentrated in the moment during the outbursts of anger of other individuals is a skill that can be mastered. Deep breathing and reflecting on decisions would allow for more understanding and time to move towards the logical solution to problems.
We should give kids a bigger bag of tricks to choose from. In order to meet their needs, we should show them solutions to aggressive behavior. We should encourage them to be surrounded by loving, compassionate and nurturing men. By meditation, stress management strategies and self-relieving, antisocial children can be taught to properly take care of themselves. You can learn to criticize and disrupt self-endangering thoughts and prevent impulsive behavior. Negative feelings of frustration and guilt can be expressed with help from parents.
Through showing them positive social skills, we will help children to reach more of their potential. The frustrated child can learn new tricks that would help him/her to deal with the stress and risk that he/she will eventually face in these moments of chaos and violence, like the one trick pony that has been shown compassion and skill training. The angry child can change his/her perceptive illusions of seeing violence and danger when there is none, despite loving kindness. It is possible to acquire trust in others and one's own ability to make good choices in response to danger. We encourage his development and return him well equipped to deal with the future as we embrace the boy with all his bruises and defensive positions and focus on him behaving in healthy ways.
CAUSES OF ANGER IN CHILDREN
People get angry from time to time, even children. It is natural that we get angry when we are frustrated, disappointed, or when life seems unfair to us. However, every time your child gets angry you may feel that you have to treat him/her with tweezers. You want to know what is happening.
When children are young, they may feel frustrated and react with anger because they cannot communicate their needs. They also tend to act without thinking, and this can result in attacks of anger and broken toys.
However, most children learn to communicate their needs once they start school. They acquire self-control and become calmer. But some children still have anger attacks during elementary school and after.
Older children (like your fourth grader) may feel angry because there are things that prove difficult for them. The fourth grade is a particularly difficult period for many. For example, children who have problems at school become frustrated when they fail to achieve something, even though they have worked very hard. They may feel that they are disappointing their family and their teachers.
Getting into trouble all the time can also irritate children, and on the other hand they may feel bad because they don't have friends or make fun of them. Over time, these negative feelings can result to anger.
The sense of justice also comes into play when children feel cheated or mistreated. They may think it unfair that they have difficulties, while others do not.
Relationship with siblings could make the situation worse. If one child seems to receive more attention in the family or has less difficulty, the other could get angry.
Sometimes other factors intervene. Experts say that children with ADHD are often prone to anger, and the same goes for children who are anxious or have had some trauma. Some children have severe emotional problems, which can appear at an early age.
The things you can do in the face of your child's anger is to start by looking for patterns. If your child gets upset from time to time when you ask him for homework, it may have something to do with homework. If it happens at dinner time, your child may be hungry. 
Have you ever thought about all the causes of your anger? A misunderstood word? An alleged injustice? Anyone who let you down? There is always a cause of our anger and that is also applicable in the case of children, too. Do you want to know which are the most common in your case? 
Discover some possible causes of anger in children and learn to detect them to quickly find the solution or the way to help. 
It can be silly, something that passed by our incredible mother radar... In fact, anger often has a really complex cause behind it. But we have finally found them with the possible causes of anger in children. At least, these are the most common, although you already know that each child is a world and each world has its own rules: 
1. Impotence. The feeling of helplessness for not getting what you want is really terrible. A frustration that burns inside us, but passing at the same time. Impotence is usually one of the main triggers of children's tantrums. In that case, it is helpful to help the child learn to face frustration and understand that you cannot get everything you want.
2. Disappointment. It happens when the child creates high expectations about something and in the end, they are not met. At that time, the child feels terribly deceived and disappointment leads to anger.
3. Sadness. Oddly enough, from sadness to anger there is a small step. Once we have overcome a 'duel' before something that made us fall into sadness, we can begin to become aware and suddenly go into the state of 'anger'. Imagine that your son's best friend calls him 'dumb' and tells him that he doesn't plan to be his friend anymore. Surely, the first emotion your child feels is that of sadness... but as time goes by, the sadness will develop into anger because he will feel cheated. It also happens in cases of children who do not feel loved. 
4. Fear. Yes, another of the basic emotions that can lead us directly to anger is when we refer to the fear of losing something. Imagine that your son, after being attached to you the first year of his life, has to go to school. The first day, I may cry and kick, explode in a tantrum. But in the actual sense it is a tantrum derived from the fear of losing you. 
5. Impatience: Children are not usually very patient, no. They want something and they want it... now! Hence, many of their anger has to do with impatience. To avoid this, there should be nothing like encouraging the value of patience through games and group activities.
6. Insecurity. Feeling insecure about something, low self-esteem or lack of self confidence creates a feeling of 'anger at oneself'. The child wants to do something but does not dare because he is not able to do it... and in the end comes disappointment and dissatisfaction for not trying. 
7. Problems communicating an emotion. Many children feel emotions but are not able to identify them and explain what they feel. This creates a feeling of unease that explodes in anger.
8. Pain from old wounds. When there is a scar from an emotional injury (for example, if you were humiliated), touching it again hurts. The child is not aware of why, but feels pain and that leads to anger.
Miscellaneous
Other causes of anger in children are:
Sadness
 
	Parents arguing. 

	Best friend moving. 

	No one to play with. 

	Divorce. 

	Death. 

	Change in schools. 

	Parent deployment. 

	Parent works long hours. 


Fear
 
	Worry about having enough to eat. 

	Worry about having housing/heat/water. 

	Sick parent or family member. 

	Personal illness. 

	Fear of being the victim of physical/emotional/sexual abuse. 

	Fear of a family member being the victim of physical/emotional/sexual abuse. 

	Loved one performing a dangerous job (military, police, firefighter, etc.) 

	Thinking about not having enough money to pay bills or participate in activities. 


Frustration
 
	Low academic performance. 

	Underdeveloped social skills. 

	Physical development/ability. 

	Speech impairment. 

	Comparison to high-achieving siblings. 

	Sense of lack of control. 


Guilt
 
	Sexual abuse victimization. 

	Let someone down. 

	Feelings of responsibility for a divorce. 

	Feelings of responsibility for a death. 

	Hurt someone (emotionally or physically). 

	Failure to follow directions. 


Disappointment
 
	Didn’t get invited to a party. 

	Didn’t get chosen for a group activity. 

	Didn’t make the team. 

	Didn’t win the game. 

	Poor grades. 

	Parent breaks a promise. 

	Family plans change. 

	Financial limitations. 


Worry
 
	Basic needs (food, shelter, health, etc.) 

	Family substance use. 

	Family mental health. 

	Incarceration/legal matters (self or family). 

	Violence. 

	Bullying. 

	Uncertainty. 


Embarrassment
 
	Social – in front of peer group. 

	Physical/Looks. 

	Feeling “stupid.” 

	Feeling “worthless.” 

	Awkwardness in social situations/low social skills. 

	Verbal gaffe. 


Jealousy
 
	Friendships – friends of friends. 

	Sibling(s). 

	Classmate(s). 

	Parents’ time/attention. 

	Significant other. 

	Possessions. 

	Social status. 


Hurt
 
	Abandonment. 

	Preferred sibling. 

	Break-up of a friendship. 

	Boyfriend/Girlfriend break-up. 

	Rejection. 

	Peer betrayal. 

	Family betrayal. 


Anxiety
 
	Inconsistency. 

	Poor boundaries. 

	Social pressure. 

	Personal expectations. 

	School performance. 

	Biological – anxiety disorders. 


Shame
 
	Low academic ability. 

	Inability to meet the expectations of others. 

	Abuse (emotional/physical/sexual). 

	Substance abuse (self or family). 

	Previous disciplinary actions. 

	Inability to control behaviour. 





CHAPTER FIVE: 
STUDYING AN ANGRY CHILD

The angry child has a good reason to feel like that. You're on the path to help them be the good kid you know they really are when you learn those reasons.  An angry child rage arises in the subconscious mind, indicating that no child chooses to be angry intentionally. Just because he/she is upset doesn’t make him/her evil. Your role as the person involved is to consider and begin to solve the underlying causes of the issues of child anger management. You are reading this because you are an educated caring adult, educator, caregiver, and you want to contribute.  Now, let's get straight into it and get to the most important things to help your son with. With this angry child, what's going on?
There are many uncountable things that can cause anger management problems for children, and we will provide a rundown of those causes.
Note that you have what it takes to help you stay optimistic and positive when you read this. Here is a summary of the sources of problems related to child anger management: Their basic needs have not been addressed and/or ignored in the past, and that's very necessary. Read more about basic needs and follow the guidelines to help your child get going. Some kind of violence and/or neglect has been taking place. The discomfort it carries with it immense self-doubt, uncertainty and anxiety. Rage is the emotion of "fighting back," and it has more control than the others, which means that children sometimes turn to defend rage. In reality, rage is a defensive emotion.
Angry boy yelling Bad role models in the present or the past will certainly explain the angry child's issues. When parents or primary caregivers display excessive frustration in the presence of children on a consistent basis, this behavior will be replicated by many children.
Mothers who are fearful of the rage of their child are sending the kid the wrong message. The child learns that rage is an effective way of getting what they want, and it actually gives control over adults to the child. Be mindful that even if it's too much for them to manage, children will take the strength you give them, and it's not their fault. Ideally, this realization will show the unhappy child sympathy and encourage you not to hate or condemn them. You will not be able to form a bond with the child without understanding and empathy, and the punitive attempts will fail without a relationship. So, how important empathy is, you can see. There are days we have to deal with a child who is upset. The more we try to inspire and direct, the more it seems that this child is pulling away. As the distance increases between us, we are at a disadvantage. We are met by long silences, abrupt outbursts, feeling alienated, and a profound agony as harsh words flood into us. Often we're going to explode.
HOW TO TREAT AN ANGRY CHILD.
1. Do not react to violence with provocation.
We achieve nothing through losing our patience, shouting, or issuing moral ultimatums. We say things we don't intend when we're out of reach. We're still filled with remorse. We definitely don't solve the problem, and we can potentially do more harm. Families often yell out to encourage kids to shout louder back or flee into a shell.
2. Don't get rough or hit.
I get striking questions from parents most times. Something like this usually goes: "My parents / in-laws / husband / wife / say that a good slap is what this child needs. That is the only thing that worked when we grew up, and it's the only thing that's going to straighten this guy." Unfortunately, it's not going to fly today. When you teach your son how to strike when he's frustrated or angry, you will start realizing that your kids are using their hands against each other. Nothing has been achieved. Ask yourself how this child will one day be coping with his/her problems as a husband or father.
3. Don't give up nagging.
When a child sees the constant nagging that pushes you to retreat from your position, he knows just that pushbutton. He comes to realize that complaining or refusing to accept the 'no' as a final answer would yield results. He will go into tantrum mode whenever he doesn't get his way before you concede. It doesn't matter if you're dealing with a kid or adolescent, you can't be afraid to say 'no' as a mother. Stick to your decision and be trustworthy.
4. Wait for tranquillity to come out.
Our sages warn us that in the moments of anger we should not touch a human. Trying to reason in the middle of his/her confrontation with your kid won't give up the performance that you're actually hoping for. Use brief words and say, "I'm happy to listen to you when you're ready to speak politely and respectfully." Younger kids can be told to sit in a 'calm down room' until the tantrum is over. There's no trouble reminding older kids that they clearly need a breather and when they're ready to speak, you're there. Our aim is to teach kids in frustrated times to find a way to calm down.
5. Find the cause.
It is a good thought to ask yourself, "What triggered this explosion in my child?" When they feel embarrassed, left out, nervous, upset, or injured, children sometimes erupt. They are acting to frustration because they feel helpless. Anger is an emotion; the trigger is what?
6. Building options.
Instead of simply criticizing or disciplining the eruption of frustration, look together for better responses. Tell your child to opt for other choices rather than anger in a peaceful moment–definitely not in the eye of the storm. Explain that it may be part of the solution, not the problem. But we need to make the tools available. You may play roles or explore how to do it differently next time.
7. Reflect on your physical response.
Once we begin paying attention, we realize that our bodies are sending us warning signals before we enter the dangerous no-return zone. We know that our hearts are pounding whenever we take a step back, while we clench our teeth or fists. We take a different step, close our eyes, and get mad. As we become more attuned to the 'red flags' of our bodies at this crucial moment, we will learn to step back. This can change life as we get rid of angry reactions out of control.
8. Allow children to feel disappointment and loss.
Today, too many children don't know how to deal with failure and frustration. When they taste loss, they collapse. Rather than thinking that they're improving, parents should interfere from the earliest days so that their kids can grow up happy and free of anxiety.
"Isn't that going to be too hard for him to live with?" "If that happens, isn't she going to be sad?" But this isn't real life. We are hindering them instead of supporting them. Kids get frustrated and angry when they don't know how to manage a poor grade, failure of a game, school deadlines, or problems with peers. Such children give up easily or wait for the problem to be resolved by their family.
Only if we sweat, crawl, and sometimes crash do we feel the rush of success. Sometimes everyone has to deal with the loss. We can't protect our kids forever.
9. Convey devotion.
Kids who are cared for, feel safe and secure. We know deep down that they're cherished, even if they're angry. This is one conviction that will never be changed no matter what happens in life. Show your kid of curiosity in his thoughts and desires how you love him. At dinner time, try to join him wherever possible. Set down and listen to your iPad and mobile. Speak to him about your feelings and speak about your day. Instead of just dropping off & carpooling back & forth, get interested in his hobbies. Laugh, joke, but don't take it all so seriously. Your child is going to enjoy your time together; your relationship is going to grow and develop. Do not wait to form a gap and then ask yourself how you can bridge the gap.
10. Model of function.
When our children watch us lose control when faced by anger or disappointment, the first nine tips are worthless. The best educational experience of all is how we cope with our challenges.
A secure home is a happy home. Let's help our kids learn how to successfully navigate life and lose their rage.



CHAPTER SIX: 
THE ESSENTIAL RELATIONSHIP SKILLS ON ANGRY CHILDREN

These are the five basic communication skills angry kids need to learn:
❖     Allowing a person to mark their actions without becoming aggressive. 
❖     To enjoy the praise of an adult. 
❖     Allowing a person to take part in a project together. 
❖     At the event, take turns. 
❖     Learning that love, not winning or losing is a competitive game.
TEACHING THE RELATIONSHIP SKILLS
The skills your child needs to learn depend on the age of your child and whether there is a lack of skills at that age. Sequentially, these abilities are learned and they are built on one another as well. You have to start at the foundation and work up, much like using bricks to build a home. The first important ability of your child's relationship is to allow you to mark his or her actions.
ACCEPTING LABELING
Many infants 2 years of age accept the marking for their behavior. Of starters, Sally, a 3-year-old girl with no serious behavioral problems, laughs as her father says, "Sally, you're putting on your shoes." By comparison, most stubborn kids don't acknowledge their actions being branded. When Donald's dad said, "Donald, you're playing with your fire truck," Donald gave a hard push through the floor to the fire truck and pushed out of the room. If their parents tag their actions as rebellious children don't like it. They don't like being labeled for their behavior because it means they listen to what their parent says. So, if they seem to listen to what their parent is doing, it also suggests that they are agreeing with what the parent is saying. Children who are defiant do not like to comply because compliance implies control.
You can easily tell if your child will accept the labeling of his/her behaviour. Just label your child while doing something and see his/her reaction afterwards. He/she doesn't like it when you mark his/her acts if he/she keeps doing the operation, if the muscles in his/her forearm pressure, if his/her jaw tightens, and if his/her face flushes red or white. He/she might even throw it down, tear it up, or scream at you to leave. Or he/she could just stop doing the operation totally. If he/she has any of those reactions, you need to teach him/her how to accept the labeling of his/her behavior.
Defiant children are taught to embrace marking their actions in incremental increments. The first step is just to notice what is being done by your child and let him/her know you are noticing. To do this, you agree that you have heard what your child is doing when your child is participating in an appropriate behavior. You say, "You're combing the hair of your doll," for example. For you, this comment sounds innocent and unobtrusive. But if this relationship-building skill is missing from your child, he/she will react negatively.
If he/she does, then the smallest resistance measure must be considered. It is important to conceal your natural and understandable propensity to be insulted when you see his/her opposition. However, it is extremely difficult to hide those reactions. Practice is essential. You don't have to raise an eyebrow as your daughter shows signals that she didn't like her acts being marked. You don't have to sigh and you don't even have to pull back somewhat because if you do, your child can automatically recognize and carry out the subtle signs of rejection.
Start labeling one appropriate activity at a time. Expect your child to respond negatively the first few times you mark an appropriate behavior. Do not say a thing or even raise an eyebrow when you see your child being slightly irritated by the branding. Pause! Your child is likely to return to the operation. But if within a few seconds he/she does not reengage and begins to show signs that he/she is frustrated, walk away and give him/her space.
You must not cross the branding with feedback, encouragement, support, or affirmation at this early stage of relationship building. If you were to point to a piece of puzzle and say, "There is the cloud you need for the top of your puzzle," your child would be more likely to chuck the piece of puzzle at you than to accept your help.
Having the daughter to embrace the branding of her actions is a gradual revolutionary method— often a painfully slow process. You seem to note instinctively what your child is doing when done well, describe it as loud musing, and carry on.
The final step in changing your child's behavior is to gradually decrease the gap between you and your child while you track their behaviors and mark them. You will eventually be able to sit next to your infant and mark an action without seeing any signs of distress or anger. You'll really see your kid smiling and perhaps even do the action with more intent and intention.
It's surprisingly difficult to label. To teach this relationship-building capability successfully to your child you must:
• Identify only one action at a time. Do not say, "Richie's putting the blocks in the box and sitting in his chair." Instead, say, "Richie's putting a block in the box." After assuring your child strengthening the Parent– agreed to have one behavior labeled and watched for about half a minute, label a second behavior. Generally, during a given "attending" session, mark only two habits. More is not best when it comes to branding.
• Using tags to identify the behaviour. It lets the child know that instead of making an off-hand comment based on a casual look, you are really paying attention. "Connie colors the brown rabbit," as opposed to saying, "Connie does the work of art." The first label describes exactly what Connie does. She understands that she is actually attending to her family. The second label ("You do your art work") sounds like Mom has something more important to her mind and doesn't really take care of what Connie does.
• Just tag positive behaviors: "You feed your dolly," don't say, "You have rain on your rug!" It is a reprimand to draw the attention of the kid to something like getting water on the rug.
When they are reprimanded, stubborn kids get furious. As mentioned earlier that in your child's savings, a reprimand removes money from your account, while undermining the parent-child bond.
• Sparingly tag it. Do not feel like a professional announcer who's running commentary. When you speak on and on, the sense and meaning of your words will be forgotten, and the kid will stop listening.
Moving on to the second relationship-building capability when your daughter reliably supports getting her conduct branded without causing any adverse reactions.
ACCEPTING PRAISE
The majority of children 3 years of age accept and appreciate being praised for their actions. Indeed, for most kids, praising their work is the best way to get them to do more of an activity or do the activity better. So, Grandmother tells her granddaughter, "Ramona, you're really good at plate wiping. I thank your assistance!" And Ramona answers completely clean by cleaning the next pan. Talk to a stubborn kid that he's doing a good job of cleaning the clean dishes, and he'll actually throw the towel of the dish out of the oven.
You've probably experienced your child with this very same thing.
You congratulated him, and he received an eruption. You now know why.
Children who are defiant dislike hearing praise when it is often used as an attempt to control them. Remember the grandma who lauded the drying of the dishes by Ramona. Grandmother used encouragement to continue washing dishes for Ramona in the kitchen sink. The affirmation succeeded and Ramona respected her grandma. However, if Ramona did not like her grandma, as an attempt to control her, Ramona would have heard the praise of her grandmother.
Despite the fact that defiant kids are initially reluctant to be praised, it is very essential that they learn to accept and value praise. If your child reacts adversely when praised, this relationship building ability must be taught to him/her. Having your child to accept affirmation is achieved by using the same subtle methods that are prescribed to get your child to accept his or her behaviour. In other words, the recognition and branding policies are the same.
There is a dangerously thin line between praising and patronizing. Praising is a value that is absolute. Patronizing is insufficient or proportionate praise. Often, once presented appropriately, there is no further justification for applaud such as getting the child to do a job. Your love is unconditional. Mrs. Henderson correctly used encouragement as Brenda, her 5-year-old daughter, was working on a puzzle. As Brenda put the last piece in a puzzle, her mother said, "Brenda, you're excellent at puzzles." Based on comparison, if she had said, "Brenda, you're always doing a fine job of picking up your room," Mrs. Henderson would have been patronizing and not really celebrating. "I hope you're going to do a good job tonight." As soon as Brenda heard that, she will come to understand that her mother's trying to manipulate her and she will definitely won't pick up her room that night, feeling that way.
There's a long way to a little recognition. When you applaud almost something good that your child does, your words will start to lose their meaning, and your child will stop listening.
Just as your child has not always accepted the labeling of her behavior, your child will also have times when she reacts adversely to being praised for her behaviour. When this occurs, any signs of criticism must be suppressed and appreciation momentarily stopped. Instead, you return to labeling and remain labelled until your child is comfortable again.
Several times there will be the flipping back and forth between recognition and marking. And when you need to relax a little, don't be discouraged because the endeavour would finally be worth it. As an additional plus, you'll find patience levels that you've been unaware of!
It is impossible to overemphasize the effect it will have on your parent-child relationship and how effectively a strong parent-child relationship reduces the behavioral problems of a child. Through our clinical work with aggressive children and their parents, we also find that it culminated through significant changes in behavior and teach the family how to give praise skilfully and get the child to accepting it. When the kids learned to accept praise and the parents learned how to give it, many of the kids avoided being noncompliant and demanding.
ENGAGING THE CHILD IN COOPERATIVE PLAY
Many children aged around 5years participate with a friend in cooperative play. If your child is 5years or older, but is still unable to participate in cooperative play without becoming involved in squabbles, it is time to teach him/her this third ability to build relationships.
If you teach group play, you are no longer a passive observer who sometimes marks or celebrates actions on a regular basis. You're a participant instead. Cooperative play is best if you choose a new activity for your child. If the event isn't fresh, your child's going to think that you're going to end up in his territory. It also helps if more than two hands are needed to complete a new activity, or if the operation is labour intensive. For example, building a basic model airplane is a popular cooperative-play activity because it is useful for gluing pieces together with more than two hands.
The goal is not to do the job "just right" by involving the child in a group project. It doesn't even do the work. Your objective is to have fun together. Do not take the role of an order to make things enjoyable, suggesting that you know a better way to complete the operation. Your child is not going to listen to your wisdom or follow your advice. He'll hear you definitely but then, monitor his actions and prove to him that you know more than he does. So, if you're building a house with Legos, and the child starts building the roof after only three sides have been constructed, let him. After all, the worst thing that can happen is the collapse of the roof. If such a "disaster" is to occur, an upbeat tone is quickly struck. "Yeah. That's been fun. Let's create another one." Your strength and excitement will be captured by the child and respond accordingly. But if you said, "That taught us that we need to create four walls before we begin on the building," the child would be hesitant to receive advice and walk off.
What the child produces, if anything, is irrelevant when engaging with your child in cooperative play. What counts is your willingness to be a supportive partner that is non-judgmental. Always tell your child how to do something, or how not to do something, while engaged in cooperative play.
Remember, if you participate in an activity with your child, you have only one goal. Your goal is to teach your child that it can be fun to do things with others.



CHAPTER SEVEN: 
STOP SAYING 'STOP-THAT'

Angry children seem to do things they shouldn't do regularly. Their parents often shout when they do, "Stop that!" Just stop it!" Orders rarely stop something. In fact, you might have noticed that when defiant children are told to "stop it," they often increase the unwanted behavior rate and intensity. While there are many ways to say, "Stop it," there is no easy way to work with difficult children.
"Leave it!" There are many different forms of commands. A mother who says, "Knock it off" does a "Damn it!" command. A shrieking mom, "Act your age!" "Don't give it a stop!" Command. A groaning dad, "That's enough!" "You're giving a Stop it!" Command.
"Ross, stop it!" Ross was able to climb, jump, and tumble like an acrobat at 3 years of age. Ross was able to bounce high enough on his mattress when he was 4 to do a complete flip. He could also mount the kitchen table, hop to the counter and reach the refrigerator.
Once Ross was 5, he scaled the high bookcase of his father's shelves, crouched on top, and leapt to the sofa. Riding up the bounce from the springs of the sofa, he made a complete flip and first landed foot on the concrete. Yeah! That was smooth. So he's done it over and over again.
Mrs. Grimes stopped cooking in order to investigate the loud thumps that she was hearing at regular intervals. She reached the living room and saw Ross trying to ascend the bookcase. "Ross," she said.
"Leave it!" He ascended more easily. His mom screamed, "Ross, baby, come down from there," as he perched on top. However, Ross leapt out of the bookcase, stood on the sofa, and made a complete flip.
Ross scampered down the hall with his wife following him.
Not only are "Stop that" commands ineffective, but the fabric of the parent-child relationship tears every emotion-laden directive. Because improving the bond between parent and child is the key to minimizing the non-compliance and disobedience of your son, you need to avoid saying "Stop it!" "Stop it!" Commands disrupt the bond between parents and children.
WAYS TO SAY 'STOP-THAT'
1. PICK YOUR BATTLES: Simply stop saying, "Stop it!" You're going to pick your battles. Your child is likely to have a behavior like throwing his/her coat on the floor rather than hanging it on his/her hook, which will make you worse. But it does not harm anyone while cluttering the space, nor does it threaten to break something. It's just a behavior of nuisance. Using punishment to stop a nuisance behavior is not worth the expenditure on your account of the hard earned relationship dollars. For example, if Jimmy dances his fingers through the living room, Dad must refrain from saying, "Knock it off!" When Rusty teases his teenage sister by imitating how she's putting on her makeup, mom shouldn't scold him by saying, "Leave your sister alone."
All the kids are doing it. The actions may be overlooked at the moment.
However, your kid may be trying to get you angry, so don't let him/her push the buttons of your emotion. If you don't respond, you'll be surprised when the aggravating behavior actually disappears.42 But most kids have one or two aggravating habits that can't be ignored by either mom or dad. If this describes your response to one or two of the behaviors of your child, you may feel compelled to respond.
But how do you answer without saying the dreaded words, "Stop it?"
Modeling the behavior you want to see is a good way to respond to aggravating nuisance behaviors. A 7-year-old boy, for instance, stands up and stretches the length of the dinner table to get another mashed potato aid. He may know better, but he doesn't seem to care. The kid has to learn the etiquette of the table. The example is a good way to teach manners. And Dad dismissed the bad ways of his brother. He was waiting for a few minutes, saying, "Son, would you pass me the mashed potatoes, please?" The boy received the message, and the lesson was taught in a way that allowed him to preserve his dignity. The boy said, "Hey, please pass me the bread," after taking a few bites of mashed potatoes. Giving a head nod, Dad answered, "Sure thing, Son." But let's be realistic. Modeling is a good way to teach the child a better behavior, but modeling works slowly. So, don't expect your child to start showing the desired behavior the first time you model the correct response. Modeling takes time to have an impact.
2. IGNORE AND REDIRECT: It is absolutely impossible to overlook certain behaviors. You can't turn a blind eye to unfriendly behaviors that might hurt somebody.
❖     The property could be damaged.
❖     Stop enjoying the human rights of people to enjoy their homes.
Even if critical situations arise though, shouting "Stop that!" Rarely makes a defiant child to stop. You should use a technique called Ignore and Redirect in these cases.
Stop saying, "Stop doing that!" In this context, ignoring doesn't mean you don't see what's going on. Ignore means you don't react emotionally while you see what's going on. You keep cool and collect outwardly while redirecting the child.
It sounds simple to ignore, but it's surprisingly hard to ignore — really ignore — the inappropriate behavior of your child. You may unwittingly flash a nonverbal reaction when your child is doing something wrong or failing to do something right. You can raise an eyebrow, relax your mouth, or close your lips. Defiant kids don't miss even the smallest disapproval indicator. If you take a close look you will see that the very behavior you want them to stop doing is often escalated. So, if you don't control and can't hide your feelings, your kid will see your disdain and if that happens, the child's behavior will intensify and you won't have the chance to fix it.
You don't make the slightest reaction when you ignore it — nothing. It takes practice to do this. Think of your child's specific behavior that might harm someone or damage property. What are the nonverbal ways in which you show your disappointment when it happens? You're pursing your lips?
You're scowling? You may be shrugging your shoulders. Whatever the rejection measures are, you must stop doing them.
If your child sees you disapproving and upset about what he or she is doing, he or she will not accept a redirection.
Rediriging. You are able to change the actions of your child when your feelings are in control. There are three ways a child can be redirected.
REDIRECT Method 1: Giving an Alpha Order. You should give an order for the Alpha. For a particular appropriate behavior, an Alpha Command is a simple, succinct order. Only one action is required by a good Alpha Command and that action can be observed. Everybody knows whether he or she has done the operation, including the infant. A good Alpha Command requests a response that is incompatible with the unacceptable behavior. Finally, a successful Alpha Command calls for a response that the child is expected to do when used to change a behavior.
Imagine, for example, that a 10-year-old boy winds up to throw a baseball in the living room sofa from across the room. Clearly, something is likely to get broken if he misses the sofa and as result of which his parent must  interfere. Yet, crying out won't help, "Stop it!" Then, his father politely said, "Take my glove out of the box in the garage and I'm going to play catch with you outside. "This is an Alpha Command because Dad asked for a specific action — take my glove— the required response is measurable and it called for a socially appropriate conduct. It was also a successful Alpha Directive because if the child goes to get the bat, he won't align himself to hit the baseball on the sofa anymore. The boy can either throw his baseball or get a glove from his dad, but he can't do both. The child does something terrible, and his father gives him an Alpha Command that directs the child to take part in a fun activity? Yeah, yeah. Remember your intention. Your intention is to interrupt as quickly as possible the unacceptable behavior. Must the child learn not to throw the baseball at home?
Definitely. Absolutely. Nevertheless, this is not the time or place to teach the lesson. Earlier in the day when the adult is calm and the infant is ready to listen, the message can be learned.
Stop saying, "Stop doing that!" Kids who are stubborn are not going to comply with strict, challenging Alpha Commands.
Since there are Alpha Commands, discovering that there are also Beta Commands won't surprise you. The concept of a Beta command is simply that it is not an Alpha command. You may fall into the trap of issuing Beta orders in a number of ways. Here are some common pitfalls.
• Asking a question: "Do you want to get my glove so that we can go out and play catch?" If the child is about throwing a ball in the living room, you don't really wonder if he's trying to get your glove. After all, if he took your statement as a challenge and said, "No!" Would it be all right?
The parent should give an order instead of asking a question: "Grab my glove."
• Putting together a string of two or more Alpha Commands: "Give me a ball, put away your truck, and brush your teeth." A string of Alpha Commands needs to be avoided because they don't focus the child's attention on the one action you need to take right now.
• Give an ambiguous order to determine if your child actually listened to you: "Clean up this mess." Parents know just what they mean by "clean up this mess." An Alpha Order would be, "Place your plate in the dishwasher."
• Use words in figurative rather than literal terms: "Straighten up." If asked to "straighten up," most young children know the specific answer that the adult is asking for. "Stand next to me as we wait in line" would be an Alpha Command. It takes practice to be good at giving Alpha Commands, and children also need practice to comply with them. In role-playing, this method is best done. The training can be achieved by practicing “Simon Says” to kids younger than 8. Most of the Alpha Commands are childish and therefore enjoyable during the Simon Says game. For examples, you might say, "Simon says, 'Do a somersault.'" There is an important element, given the absurdity of the query. The game creates the relationship between command and action. It will also teach your child that it is valued to comply with your requests. As your child enters the game, you can intersect the fun, humorous Simon-says actions that will be requested at a later time. For instance, you might say, "Simon says, 'Brush your teeth,'" or "Simon says, 'Sit on the chair,' or "Simon says, 'Put your plate in the sink.'" The Simon Says game also gives you and your child an opportunity to take turns, which is one of the skills to build relationships.
Protection. In that sense, the son sometimes becomes Simon and you must meet the wish of Simon.
Simon Says probably won't work for a kid over the age of 8. Instead, you need to talk to your child about why certain behaviors in your household are not acceptable and how you can help your child to avoid these behaviors. This was accomplished in the Johnson home through the following conversation: preparing Jamal to accept the "Jamal" Alpha Command, Mrs. Johnson said to her 10-year-old son one quiet evening, "I want us to talk about the kinds of things we're not supposed to do in our home. So, what if I had something to get angry at and throw through the room? Do you think that's right?" "Oh, oh! Something you could crack." "I understand. I'm not supposed to throw things. I don't think anybody in this house should get angry and throw stuff. Will you agree with that?" "I guess so," Jamal said sheepishly, realizing he got angry at times and threw things down.
"We all know you're getting upset and tossing things at times. I wonder how I'm able to help. Have you got any ideas?" "Oh, oh!" Jamal's been cracking.
"Well, usually when you get mad, I can tell you. When I saw you getting angry, what if I suggested a game? I might say,' Jamal, get the checkerboard out. Let's play a game.' Would you suppose you'd get out of the checkerboard and we'd be able to play checkers for a while, so perhaps you'd be calmed down when the game was over?" "We could see," said Jamal.
Your child will need to practice compliance with a directive, like all new skills. The best way to put these new skills into practice is to play roles.
Clearly "act out" a scenario in which she is expected to do the specific behavior that is inappropriate to you, to play a role, you and your son. Although she pretends to do so, you politely give the Alpha Command to divert her. She fulfills the Alpha Command and you are jointly celebrating your collective success in defusing what would typically Stop Saying, "Stop that!" It was a disaster. At least three of these positions should be performed directly and then followed up with several refresher role plays over the next week or two.
REDIRECT Method 2: Wait for a Question. One way a stubborn kid can be handled by being told "Stop that!" Or even give an order, as happens when the Alpha Command is given, is to ask a question that calls her attention to her actions. This questioning strategy works because most of the time the unacceptable actions of a defiant child are done without really thinking about and without taking into account the problems that it will cause.
Finally, consider getting the kid set to whip around his house a baseball. It just doesn't happen to him that he might miss the sofa and that the pitch would reach the light and smash it. He probably won't throw the ball if his attention is gently called to what he's doing. Here's the operative word. It's done kindly by telling the kid a question that deeply encourages him to worry about what's going on. And Dad asks, "Rusty, where's the best place to pitch?" Rusty is going to get the point, and he's going to accept the subtle redirection because the question has caused him to assess the possible consequences of his action, and it's done in such a way that it will allow him to retain his dignity. No one told him that he was crazy, or no one asked him what to do for that matter.
Moreover because it gives him a sense of control, he is apt to accept this type of redirective.
Of reality, Dad easily accepts it when Rusty makes the right call. In this scenario, when Rusty went to get a baseball glove, Dad gave an approving nod.
Method 3 of rediriging: Offer a choice. Stop saying the third way, "Stop that!" It's an option for the son. There are always two equally acceptable alternatives to choose from. Dad could have redirected his son by giving him a choice in the previous example of the boy getting ready to throw a ball in the house. "Son," Dad might have said, "would you like to call your friend Billy to see if he wants to catch you or would you like me to catch you?" Offering a stubborn child an option is something special. The magic is that giving him a sense of control by offering a choice. Prevention tells him what to do, but the kid decides what to do instead. For a defiant child, it's important to feel in control.
TWO IMPORTANT CONCEPTS
When there is a good understanding of early childhood development woven into your parenting style, these techniques will be more powerful and effective. There are two particularly important concepts that allow independent decision-making and age-appropriate standards.
Encourage CHILDREN TO MAKE THEIR OWN DECISIONS: It is important to allow your child to make many of his choices on his own and then benefit from it by witnessing the inevitable consequence of making the decision.44 If your child makes good choices, it is easier for you to be encouraging and allow your child to make that decision.
But when your child makes poor decisions, it's hard for you to sit by and do nothing. You use your "wisdom" to circumvent the poor decisions of your child in order to shield your child from any potential pain.
But it's a mistake to protect your child from making bad decisions. If you circumvent her actions, the daughter will become furious and stubborn.
In fact, if you don't allow your child to make decisions, you rob your child from having to take responsibility for their actions.
Stop saying, "Stop doing that! Children learn from poor decision-making.
NATURAL CONSEQUENCES: Your child's best way to learn how to make good decisions is to enable them to experience the natural consequences of making some decisions. So, when your daughter makes a decision, you want to be sure that as a result of that decision, she knows what happens. Most poor decisions lead to clearly adverse natural consequences, but they are almost not disastrous.
The value of learning from natural consequences was understood by Thomas Edison. One day, the great inventor gave a tour of his laboratory to a very important person, showing his ongoing visitor projects as well as successful creations. Edison said, "That was my most terrific invention when they got to the light bulb. Before I got the bulb, I tried 10,000 times to give off light without burning up." "That's an incredible number of mistakes," mused the visitor. "No! No! No!" Testifying, Edison answered. "I haven't made 9,999 blunders. I had 9,999 learning experiences that led me to the right solution." Let children make mistakes and then feel the natural consequences.
Unlike Edison, the educational importance of natural consequences must be understood by family. If Sandra's mother had respected the natural consequences of teaching ability, Sandra would have known that when it's cold outside, a coat feels good. The only lesson Sandra realized as the story progressed was that she was poorly manipulating her family, and she resented her mother for that.
Even some trained behavioral counselors do not recognize the natural consequences of teaching interest. Nanny 911 is a popular TV show about a professional English nanny who goes to family homes where kids are out of reach. Nanny analyzes the social dynamics and then advises, guides, and coaches the parents to improve the "naughty" actions of the children. The curriculum is a rich source of useful ideas for parents who raise children with complex behavioral issues. Nevertheless, the motivating capacity of natural consequences is not understood even by Nanny.
Nanny's advice for a young boy who repeatedly refused to eat the meal his mother had cooked for supper is one case in point.
Nanny stressed that every food item should be consumed by the boy at least one bite. Nanny made the boy sit on the "naughty chair" when the boy didn't. Why did Nanny do that to the boy? It was obviously not out of respect for the health of the child. There were no unmet food or caloric requirements of the strapping young boy. On the contrary, the demand of Nanny was all about control. The child had a place to say, "No, I'm not going to," and Nanny answered, "Yes, you're going to. I'm going to make you!" It was an awful struggle for power.
The boy refused to eat just to push the sensitive button of his family.
The parents used physical strength to force their will on the infant against Nanny's suggestion, which is a risky tactic for stubborn children. It's risky because there's not going to be many stubborn kids back down. I witnessed situations in which parents used the risk of adverse consequences to pressure their child to eat or consume something, and the child refused. The boys fought so intensely that for life threatening weight loss, they had to be hospitalized.
There was no need for Nanny to use punitive techniques in this televised case to force the child to eat. The parents could have addressed the eating problem by creating the conditions so that the most natural and easiest response for the child was the correct response. All the family had to do was make sure the child was hungry— really hungry at the dinner table. This could have been done by the parents removing all the junk food from the kitchen and then making sure the boy got some exercise when he stopped saying, "Stop that! Maybe he could have gone on a long bike ride with an older brother. Physiology being what it is, the child would almost definitely have been ravenously hungry at the dinner table, and he would have eaten heartily of almost everything on the menu.
But let's extend this example, for the sake of making the point. What if that evening the stubborn boy was still a fine eater? The boy would have experienced the natural consequence of his decision if the parents ignored his finicky eating. He'd be hungry for the table— no big deal.
He wouldn't have died. We can be confident he'd eat what his mom cooked for breakfast in the morning.
Instead of having a power struggle with a child over his or her actions, designing the climate so that the child's reaction is the simplest and most natural to make for him or her.
Do NOT Save: Most parents save their children from the inevitable consequences of making poor decisions by wanting the best of their offspring.
Children find this out easily, and they take advantage of it. Defiant kids masterfully exploit their parents to make them (the children) do what they ought to do first, and then keep it against their family.
He resisted daily the efforts of his mother to get him ready for school when Cody was 7 years old. He shut it off when the alarm sounded and went back to sleep. His parents had to drag him out of bed, kicking and screaming to get Cody to go. Cody raced to the living room once out of bed and flicked on the Television. Lying on the floor as his mother clothed him, he squirmed and stirred. Cody refused to come when she called him for tea. She had to drag him out of the TV and hold him in his chair to eat breakfast. Then she forced Cody into the shower, brushing his teeth and combing his hair. She put Cody's backpack in his hand when the bus came down the lane and pushed him out of the way.
I recommended that Cody's mother encourage her to feel the natural consequence of not being ready for school. "What would be the natural result?" She asked with suspicion.
"The school is absent." "God, it would never work!" She shouted foolishly. "The school was despised by Cody. Nothin' he would do better than staying with me all day at home. "But she agreed to try it after further debate.
Cody missed the school bus on the first day and stayed home all day. Yet, Cody was up the next day and watching the school bus gate. That's been six years ago. Because he wasn't ready since then, Cody didn't miss school once.
A QUALIFYING FACTOR: There are exceptions that encourage children to make decisions and then observe the inevitable consequences of that decision. Kids can not be allowed to make decisions where they can hurt themselves, where other people can harm, or where property can be lost.
AGE-APPROPRIATE Aspirations: We frequently encounter parents whose aspirations for the self-help capabilities of their children are too high in our research with rebellious children and their parents. We find parents, for example, who expect 4-year-olds to eat food from a bowl to their plate or pour it into their cup; but four-year-olds are unable to do so. If parents expect this, it will result in two issues. First, the parents get frustrated and even angry with the failure of the child. Second, if he/she didn't do what his/her parents expected, the child would become angry.
Realistic expectations for the self-help abilities of your child need to be achieved. Three-year-old children, for instance, cannot dress themselves completely. We bring on non-compliant shoes. We wear old denim dress shoes. You can't tie your boots. Four-year-old children are unable to eat food out of a bowl or to pour bottle beverages. Five-year-olds are unable to dress properly for the season. And it's like that.
Stop saying, "Stop doing that! If you are unsure about your child's self-help abilities, ask a pre-school teacher, an early-start teacher, a head-start teacher, or a kindergarten teacher.
CONCLUSION ON ‘STOP THAT
It is necessary to avoid reproaching your child in order to develop a strong parent-child relationship. A reproach that is widely used says, "Stop that!" To stop saying, you can use one of two methods, "Stop it!" You can have one. Choose your wars, which means you don't pay attention to the actions of nuisance.
2. Ignore the unacceptable behaviour as
❖     Give an Alpha Order.
❖     Ask your question.
❖     Offer an option.
You're probably asking right now, "How does anyone make such calm, cool, collected redirections when a child is about to do something that might hurt someone or break property?" You're just right.
At the time of an inevitable catastrophe, none of us are aware of these great answers. But is this behaviour never practised before by your child? Yes! You already know what your child is doing that might hurt someone or damage property. And think about how you expect to react the next time you see your child doing this unacceptable behaviour. Just as you played the role of your child, you play the role of redirecting each of the unacceptable behaviors of your child.



CHAPTER EIGHT: 
EEFECTIVE PARENTING PRACTICES FOR THE ANGRY CHILD

1) Love and affection: You are meant to embrace and welcome the infant, be affectionate emotionally, and spend one-on-one time together in performance.
2. Managing stress: You take steps to reduce pressure, use relaxation techniques and promote positive views of incidents for yourself and your son.
3. Relationship skills: You are to maintain a healthy friendship with your partner, significant other or co-parent, and sharing positive relationship skills with others.
4. Autonomy and independence: You kindly treat your child and help him or her to become self-sufficient and self-reliant.
5. Education and learning: You foster and model the child's education and transparency.
6. Life skills: You provide for your kids, you have a steady income, and you plan ahead.
7. Management of behavior: Only when all behavior management strategies have crashed, you make extensive use of positive reinforcement and execute.
8. Health is education: You are to develop a healthy lifestyle and good habits for your son, such as regular exercise and proper nutrition.
9. Faith and Religion: You have to support the development of spiritual or religious life and engage in spiritual or religious practices.
10. Security: You should take precautions to protect your child and to keep your child informed of the events and interests of the child.
11. Do not lose control as a parent: If you respond with shouts, you only make the situation worse and confirm to the child that his/her behavior is normal.
12. Help him develop self-regulation skills: This way you will be prepared to face any adverse situation.
13. Give him/her time to calm down: Allow some space instead of entering a battle with him/her.
14. Act with firmness, patience and love:  The child will accept what his/her role is within the family environment.
15. Avoid correcting it when you feel frustrated or upset, as you may run the risk of mistreating it.
16. Teach your child by example: Don't think the "do what I say and not what I do" trick works. Let him/her know that it's okay to get angry, but that the excessive reaction is unacceptable.
17. Teach him/her to identify his/her emotion by using spoken language to express himself.
18. List the reasons why you are being denied something you want; like a candy or watching TV. It provides entertaining activities that help you channel your emotions.
19. Praise and congratulate your child for the things he/she has done well.
20. Teach him/her to recognize his/her faults, admit his/her mistakes and ask for forgiveness.
CHALLENGING CHILDREN BEHAVIOR
The actions of children, including aggressive behavior, may be an attempt to meet a legitimate need or express a desire, or may be an indicator that their desires or expectations are not well fulfilled. Environmental conditions can also influence the behavior of children, and in general, children flourish with good environmental protection.
In addition, children who feel valued, who witness and experience respectful and loving relationships between children and adults may learn to behave with other children and adults in a respectful and caring manner. Adults that model positive attitudes, actions and proper language usage help children to discover socially acceptable ways to communicate and interact with others. Throughout their lives, children require adult guidance to understand and communicate their interests throughout ways relevant to the situation and environment.
If activities are focused on empathy and understanding of the experiences and environments of children, they can increase their self-esteem and trust, and become more confident at handling their own behavior. Many activities that are found frustrating are age-appropriate behavior. For example; a two-year-old who couldn't stay still or an eight-year-old who couldn't contain their enthusiasm and wait for their turn. One of the many challenges facing young children is how to express desires and desire in the right way.
Behavior can be described as problematic when it interferes with the rights of others that cause harm or threat to the child, other children, adults or living things that affect the physical environment, equipment or content that interferes with the education of the child, and interactions with others which include a child that is quiet, distant or overly passive that is unacceptable for the child's age or gender.
Child's position or role.
It may be helpful at times to involve children in making decisions and addressing their behavior. Nevertheless with due forethought, this must be achieved sensitively. Many examples of uncomfortable interactions about their actions with young children include seeking answers to questions like "Why did you do that?" And demand that children make an apology for their actions.
Parent position or role.
Discussing problematic behavior with the parent / guardian of the child is crucial. Families can provide teachers with valuable information and feedback on the talents, desires and needs of individual children, as well as the approaches that will best help them participate fully in the curriculum. If teachers and parents have partnerships that are mutually respectful and communicate openly, they will effectively work together to prepare a positive and meaningful environment for each child.
Families vary considerably in child rearing activities and how disruptive behavior is handled by each family. The types of activities they embrace vary from those of the system of education and treatment. This may cause the child to be upset and may not be helpful in helping the child to change his behavior.
When there are variations in ways to respond to problematic actions and differences of opinion, working together is important for parents and providers to reach an agreement that is in the best interest of the child.
If the behavior of the child does not align with what is appropriate for the developmental level of the child, and is repeated or severe, it is important to try to figure out why the behavior is so.
The actions of children must be understood in the context of one's own perceptions of what is 'challenging' when taking into account the level of development of infants. For example, a child may be hitting other children regularly. While being unacceptable, this activity may not be outside of the normal growth and must be directed accordingly.
This requires knowing the child in the family sense, history, social awareness of the child's developmental stage perception of family dynamics, and something abnormal that may happen within the family or affect the actions of the child.
Such information can help the system understand the actions of the child and contribute to the development of appropriate adult interventions for the child. To determine the extent to which it can induce or lead to the problematic behavior, it is very necessary for teachers to look critically at the context of the child in the program.
FACTORS THAT MAY INFLUENCE CHILDRENS’ BEHAVIOR
Program factors: Atmosphere designed to foster learning and development for children–offer a range of opportunities and activities that demonstrate the diversity of all children's ages, desires and abilities.
Educational program leads to learning outcomes and it is focused on the desires, skills and experiences of each child and is responsive to individual differences. Educator and child relationships–where connections between educators and children are constructive, cooperative, stimulating, caring and supportive, children's confidence, skills and self-esteem are strengthened
External factors: Family relationships alter the family circumstances of an event that occurred in the household with limited social perceptions and cultural expectations, interactions and child rearing behaviors with access to drugs, alcohol psychological stimulation of the child and the existence of a condition that can impair the social and emotional well-being of the child.
Human development is very complex and dynamic. And this must be taken into consideration while accompanying a developing child, especially in the early years of life, when learning leaps are quite noticeable.
Some factors directly influence this development and guide us about what we need to consider and stimulate during this very important phase in a child's life. They are: Heredity, Organic Growth, Neurophysiological Maturation and the Environment.
Let us now know a little more about each of them.
Heredity.
We all inherit from our parents a genetic load that says a lot about who we are and who we can be. Such information needs to be considered during child development as it gives us valuable insights. Such indicators can be both negative and positive, but in any case, they guide our actions as caregivers of a developing child.
However, as much as heredity is important and needs to be considered during child development, we cannot be deterministic and attribute all advances and / or returns to it. For there are many other factors that can directly influence the development of the individual.
Organic Growth.
This factor concerns the physical aspect and biological variables present in human development. It is from this that we can supply and accompany the child according to each of its phases.
The monitoring of the developing child needs to be aware of this factor as well. Taking into account the absence or presence of any disease or biological / physical limitation, as well as, if there were any complications during birth and the following years that could bring any kind of impairment to the child's development.
We need to consider such details because we cannot demand from the child more than he can do, whether disabled or not.
Neurophysiological Maturation.
It is what makes certain patterns of behavior possible. For example, a child's literacy depends on this maturation. In order to be properly literate, the student must be able to hold a pencil with the ability to write or scribble, so a neurological development that a two-year-old child does not have is required.
Like Organic Growth, Neurophysiological Maturation should also be considered by our caregivers, so that we do not stimulate and demand behaviors that they are not yet ready to present. The child deserves this respect.
Environment.
The immediate and cultural sociopsychological environment in which the child grows plays an influential role in its development. In this case, we should value any and all healthy stimuli it receives, which may interfere and influence throughout its learning process. Thus, we can note that those behaviors that were most stimulated and reinforced in this environment are likely to be those that the child will develop faster and more efficiently than those that, for example, have not been experienced or observed by her until then.
The environment completes the other factors mentioned above, thus valuing the experiences of each human being. The child's caregivers and family members also fit the Environment factor, and their role is unquestionably important for their healthy development.
There has been much controversy among scientists and scholars about the importance of each of the items mentioned. But today, biology and psychology are looking for ways in which the combined action of our inherited potentialities and the events we experience make us who we are. Thus, today we can state that the developing child will be influenced by both biological and neurophysiological aspects, as well as by race, ethnicity, culture, lifestyle, family system and socioeconomic status.
Therefore, all four of the factors presented in this article have their importance and place, but both need to be carefully considered together and also with sensitivity.
STRATEGIES TO GUIDE CHILDREN’S BEHAVIOUR AND PREVENT BEHAVIORAL ISSUES
A supportive learning and development climate can effectively help to reduce difficult habits. When a child shows disruptive behavior, it is important to consider how often the behavior happens and what it can be in reaction to, in which environments it appears and how severe it is. There may be occasions when a child demonstrates problematic behaviors that are rare or unusual. The program may need to raise educator-to-child ratios in some cases to meet the needs of children with difficult behavior. The key to understanding the actions of children is to try and determine the causes for the behavior.
For a pre-school age infant, evaluations of their developmental needs, desires, interactions, success toward learning outcomes and involvement in the curriculum programme; and for a pre-school age child, measures of the child's well-being, growth and performance can be used to guide behavior management approaches that can help to minimize problematic activities in the education system.
The goal is to encourage children above pre-school age to make reasonable decisions, build constructive and supportive relationships, and represent and behave on what is fair and equitable. Educators can support and encourage the ability of older children to communicate appropriately and cooperatively with others and improve their self-regulation autonomy and capacity.
It is important to ensure that the behavior of children is closely and sensitively monitored and recorded by teachers who established a holistic view of the child in the sense of understanding the meaning of the behavior.
Observations need to be documented and information collected in order to make an informed judgment as to whether specific behavior intervention approaches are needed or whether the behavior can be handled through the services regular behavior guidance procedures.
The educational program is focused on an approved learning model that is implemented in a manner consistent with the accepted learning system based on each child's developmental needs, desires and perspectives designed to take into account each child's individual differences.
Children know that they are appreciated, supported and that they are able to obtain support from adults when they need adult experiences with children based on respect, understanding and knowledge of child development and that each child teacher is intentional and purposeful in designing a curriculum that guarantees that all children's desires and needs are understood in the sense of child development. Collaborating with children on behavioral goals and identifying behavioral weaknesses and implications of improper behavioral assistance that are received from other teachers and other practitioners are used as required to help with behavioral counseling role model educators and act in a manner that exemplifies polite, kind and conscientious actions to identify individual talents, skills and abilities of children.



CHAPTER NINE: 
UNDERSTANDING THE BEHAVIOR OF A CHILD (ABC Consequence Model)

ANTECEDENT- BEHAVIOR - CONSEQUENCE (ABC)
The Antecedent-Behavior-Consequence (ABC) Model is a method that can effectively help people to evaluate certain habits that they want to alter, the reasons behind those behaviors, and the effect of those behaviors on harmful or maladaptive patterns. We're going to take a closer look at this template in this chapter, and we're going to talk about how you can use it to help make the difference you want in your life. The ABC Map is a direct analysis device that can be used to gather information about the events that occur in the atmosphere of a pupil. "A" refers to the background, or occurrence or action that precedes a problem behavior immediately. The "B" refers to observable behavior, and "C" refers to the outcome or incident that accompanies a reaction immediately.
For example, when his/her teacher tells him/her to complete the task, a student who sketches pictures rather than focusing on his/her class assignment will respond by cursing or throwing his/her pencil. The instructor can consider oral job requests and other demands as precedents that caused inappropriate behavior. Specific histories include critical feedback from others, lack of attention, and particular tasks or activities. The outcome may be that each time he/she yells and drops his/her pencil, the teacher sends the pupil to the classroom. It may become evident over several evaluation sessions that the student participates in disruptive behavior in order to withdraw from his/her class assignment.
The ABC map is used by tracking the types of actions observed and the events that precede and accompany the behavior in order to collect data over several observing sessions. Observing and tracking ABC information helps the team to form a statement of theory and to gather evidence that the role has been established to sustain a problem behavior. The ABC map may also be used to classify historical events correlated with problem behavior non-occurrence. Many treatment approaches involve changing the climate of an individual by adding antecedents and implications in other circumstances that are synonymous with positive behavior. For example, as his/her instructor constantly asks students to raise their hands and provides high levels of positive attention throughout the school (precedented events), a student may raise his/her hand and engage in class discussions, after which the teacher gives positive feedback (consequence) for hand raising and attendance.
The teacher, however, does not react to the student in another situation as he/she raises his/her hand and gives the student low levels of positive attention throughout the class period (previous events). The student does not raise his/her hand in this class, calling out the name of his/her instructor loudly as he/she needs help, and walking out of his/her seat, both attracting the attention of the teacher. Then he or she rebukes the student for misconduct (consequence). Learning the prior circumstances correlated with both the frequency and non-occurrence of troublesome behavior will positively help you to change the dynamics of a challenging situation. You should incorporate the antecedent conditions that cause positive behaviors into another environment that is synonymous with disruptive behavior.
It is not too late to correct.
Regardless of the circumstances, change is possible. You should never feel discouraged or have feelings of worry that you can't get where you want to be. Many people have been in your shoes and have been able to make big changes so that they could achieve success. Once you know where you are and where you want to go, you can start implementing positive steps that are necessary to take you from point A to point B. Here is where the ABC model can help you. First, look at the three parts of the model individually. When you use these three concepts to understand your behavior, you can do it by changing that which will help you to change your attitude.
Antecedent.
Some also refer to this term as "setting event." In essence, the antecedent is all that activates the behavior. It could be anything from a teacher's question to another person's presence or even a change of environment.
When trying to implement a positive result, antecedents can be manipulated to encourage certain behaviors. Alternatively, if the antecedent is part of everyday life, a different approach will be needed to stop an attitude.
The behavior can be divided as positive, problematic or fundamental. Positive behavior is a benefit to the person and those around him. On the other hand, problematic behavior is a type of behavior that causes a complication; it could be a simple distraction to the actual danger. A fundamental behavior is that which helps to separate problematic behavior. For example, going to a party is not a problematic behavior but rather, going to a party is instead a fundamental behavior when it leads to driving drunk because drunk driving is a problematic behavior.
Consequence:
The final part of this model is the consequence. The term of the word "consequence" often has a negative connotation, instead think of the consequence as the result. If you engage in behavior that is bad for you, you will have a negative result or consequence, but if you engage in positive behavior, you will have a positive consequence. Whether negative or positive, the consequence is important because it determines whether one continues to engage in certain behaviors. For children in particular, the consequence is fundamental. Through the objective of this model, children frequently experience consequences that unintentionally extend unwanted behaviors. For example, many parents tend to calm their child by giving toys or sweets, but this reinforces the behavior that they are trying to change.
Why should you use the ABC model?
People use the ABC model because it is relatively simple and can offer information on behaviors that could otherwise result to confusion. You can use it alone to think about your behavior and implement change. It is also required for a functional assessment of behavior; in other words, it can help professionals to create a hypothesis about why complex problem behavior is occurring and how to slow it down or end it totally.
The ABC model is also one of the simplest methods of behavioral observation. It allows people who are making observations to write down behavior easily and clearly in a way that can be easily communicated to people who are not present. In addition, it offers information on the individual's environment.
HOW THE ABC DATA IS ACQUIRED.
If you want to use the template to change behavior, you must first gather information so that you can establish a model. To collect ABC data for yourself or others, you will need to register multiple instances of behavior over time. For each incident, write down what happened before the behavior (the antecedent) and what happened immediately after (the consequence). So, take note of specific details related to the behavior. Make sure you collect data more than once; it is important to be scrupulous in writing the ABC information whenever the behavior occurs. This will not only strengthen your notes, but will also help you later in analysing whether or not a behavior plan is effective. Are you a visual person? You can create an Antecedent-Behavior-Consequence chart by drawing a table with four columns. Each time the behavior occurs, you need to write a new line and date each entry, as all this will make it much easier to compare each event. Every practical assessment is special just as every individual is specific and participates in various behavioral styles. Direct observational information should be gathered until the members of the team are sure of the role or functions that sustain the actions of a participant. This can occur within 3-5 sessions in basic scenarios. In more complicated cases, a variety of settings and longer periods can require direct observation information. If your team remains uncertain that the statement(s) of the theory is correct, consider a specialist with an experience in applied behavioral analysis or constructive behavioral therapy that can assist with the practical assessment. This specialist may suggest various methods of data collection or may assist in carrying out a practical analysis.
HOW WILL I HAVE OBTAINED SUFFICIENT DATA?
This is a tough question because it is entirely dependent on the case. Generally speaking, you will want to continue gathering data until you are sure that you understand the mechanism or mechanisms that hold the behavior alive. Often, if the case is relatively simple and the theory is straightforward, it will be obvious after 3-5 sessions. And, over a longer period of time, you will need to make observations in different settings in order to understand more nuanced behavior.
AND IF I STILL CAN'T UNDERSTAND THE BEHAVIOR?
While the ABC Model can provide insight into a wide range of actions, a behavior is sometimes too difficult to analyse on its own. In this situation, consider a specialist who has an experience in applied behavioral analysis or advocacy for positive behavior in your community. It does not mean that you have taken data for nothing if you're calling in an expert. Experts will often be able to analyze the ABC graphs and see a trend that you couldn't see before. It's going to offer a good context at least.
ABC Model Drawbacks: One of the model's drawbacks is that it requires time and patience; tracking individual examples of actions after multiple entries will only begin to yield results. Occasionally, trends in the history and implications are quite ambiguous or may cause you to draw the wrong inference. In fact, the evidence from the ABC Model is only correlational, and indicating the causation cannot be verified. Functional testing can be used if more clarity is needed.
Much of the conduct that families and experts choose to evaluate is about how kids do in class. Small changes in the context and effects, will totally change the behavior of a pupil in a classroom. For example, if a child fails to take part in a school activity, teachers and parents will make a big difference in the life of the child. For example, if a teacher reminds students to raise their hands to answer a question, this may stimulate the desire to participate (cause change). In addition, after students answer questions (changed results), sufficient positive feedback may instil a desire for more participation.
In adulthood, the same concepts can also be applied. Many adults struggle with lack of exercise and poor diet, but few realize that antecedents and consequences are affecting their choices. A senior may eat cake at home or not give him/herself enough time to exercise. As a result, he/she would end up sitting there to eat. However, if you change the antecedents by taking unhealthy food from your home or changing your schedule for physical exercise, you are more likely to engage in positive behavior. You can also adjust the consequences. If you are exercising alone or without a trainer engaged in your progress, there will be no positive consequences (except perhaps the end of the exercise). Or, if you exercise with a friend or trainer who keeps giving you praise, the consequences will be positive and your behavior will be strengthened.
ABC model of positive behavior.
Some people use the ABC model only for problematic behaviors, but miss the benefits of triggering and prolonging positive behaviors. Prior conditions, such as a positive or friendly environment can be very helpful, especially when there are consequences such as verbal praise or rewards. This combination instils the desire to repeat positive actions and behaviors.
Other tips to help you change harmful behaviors.
Changing the way you think and behave can be quite difficult a task to achieve, especially if you have been engaged in certain behaviors for many years or are in no hurry to make changes immediately. No matter where you are growing up, here are some other tips to help you develop new habits.
Understanding change takes time.
People who are inclined to change their lives often think that this will happen immediately. Then, when they return to their previous habits, they become discouraged, so they completely give up on their personal development. Know that change is a slow process that will require your intent and willpower. If you make a mistake, don't give up. Instead, focus on the end goal.
Provide yourself with the consequences that will move you forward.
Motivation is one of the key factors driving change. If there is no reason to create a new behavior, there is no reason to continue making changes. And if you have major positive or negative consequences, you are more likely to do what you should do. Give yourself strong negative effects and positive rewards to encourage change.
Knowing that behavior change is possible.
Many people think that people cannot change. However, research has clearly shown that change is very possible. As long as you put the right practices and also maintain the right mindset, you can make changes. Don't allow limited beliefs hold you back.
Consider consulting for additional support.
Are you or a loved one working on a problem behavior? Are you looking to cultivate and extend positive behavior? It can be difficult to change on your own, but the therapist can hold you accountable, support you, and keep moving as you move towards new people. Online mental health experts can even work comfortably with you at home.



CONCLUSION

You deserve to pat yourself at the back to have read this book to the last chapter. If you haven’t, I doubt you’ll be reading this conclusion now.
I believe that now you understand why your kid behave the way they do in their angry moments, and the role the environment or you played in making them angry. You must have identified by now the method of parenting you have been employing and you will be able to determine if that approach is the best in handling your child.
All children are not the same. Therefore, each must be studied in identifying the reasons why they act the way they do and the best way to handle them.
Please, don’t stop at just reading this book. It is time you take the cue and begin to act better. That child is not evil simply because he or she acts angry sometimes. Adults get angry too and that doesn’t mean they are devils. Study that child, your environment and the role you are playing in making them angry. If you need to change the environment because the influence on the child is negative, then please do. If it is your character or the way you talk that is agitating the child, then adjust and refrain from it. And if it is the way you talk or correct the child that seems to fuel the fire of his or her anger, then reevaluate it.
Remember, no one was born angry. It is the conditions around that affect our temperament, thereby making us angry or even calmer. So, work on yourself and your child and I promise that the change will surprise you.
Finally, if anger is not tamed, it turns to hatred. That negligence or nonchalant attitude of yours will make your child keep that anger even into their older age, and if they are not lucky enough to learn how to control their emotions, it may lead to them flaring up at any given opportunity. A stich in time saves nine. Your actions will determine a lot about that child’s character and future. So, take action today.
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